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PLANNING AND PREPARATION

1. PLANNING AND PREPARATION

1.1 Identification of Team

The comprehensive needs assessment team consists of people who are responsible for working collaboratively throughout the 
needs assessment process. Ideal team members possess knowledge of programs, the capacity to plan and implement the needs 
assessment, and the ability to ensure stakeholder involvement. A required team member’s name may be duplicated when 
multiple roles are performed by the same person. Documentation of team member involvement must be maintained by the 
LEA. Watch the Planning and Preparation webinar for additional information and guidance.

Required Team Members

Program Position/Role Name ("NA" may be used)

Multiple Program(s) Superintendent/Assistant Superintendent Dr. Claire Buck

Multiple Program(s) Federal Programs Director Beth Parks

Multiple Program(s) Curriculum Director Jennifer Adams

Multiple Program(s) School Leader (#1) Kandice Ivarie

Multiple Program(s) School Leader (#2) Sara Johnson

Multiple Program(s) Teacher Representative (#1) Carrie Yawn

Multiple Program(s) Teacher Representative (#2) Renata Hoffa

McKinney-Vento Homeless Homeless Liaison Brian Bishop

Neglected and Delinquent N&D Coordinator n/a

Rural REAP Coordinator n/a

Special Education Special Education Director Suzanne Korngold

Title I, Part A Title I, Part A Director Beth Parks

Title I, Part A Family Engagement Coordinator Beth Parks

Title I, Part A - Foster Care Foster Care Point of Contact Brian Bishop

Title II, Part A Title II, Part A Coordinator Amy Perry/Meri Blackburn

Title III Title III Director Beth Parks

Title IV, Part A Title IV, Part A Director Beth Parks

Title I, Part C Migrant Coordinator Beth Parks

1.1 Identification of Team 2

Recommended and Additional Team Members

Program Position/Role Name

Multiple Program(s) Assistant superintendent Dr. Claire Buck

Multiple Program(s) Testing director Richard Coleman

Multiple Program(s) Finance director Saranna Charping

Multiple Program(s) Other federal programs coordinators n/a

Multiple Program(s) CTAE coordinator Beth Parks

Multiple Program(s) Student support personnel Dallas LeDuff

1.1 Identification of Team 2

http://www.gadoe.org/School-Improvement/Federal-Programs/Pages/default.aspx
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Recommended and Additional Team Members

Program Position/Role Name

Multiple Program(s) Principal representatives Dr. Susan Stancil

Multiple Program(s) High school counselor / academic 
counselor

Dr. Christy Conley

Multiple Program(s) Early childhood or Head Start 
coordinator

Paula Bargfrede

Multiple Program(s) Teacher representatives Victor Devine 

Multiple Program(s) ESOL teacher Alicia Richwine

Multiple Program(s) Local school governance team 
representative (charter systems only)

n/a

21st CCLC 21st CCLC program director n/a

21st CCLC 21st CCLC site coordinator or data 
specialist

n/a

Migrant Preschool teacher n/a

Special Education Student success coach (SSIP) Suzanne Korngold

Title II, Part A Human resources director Donna Cain

Title II, Part A Principal supervisors Dr. Brook Whitmire

Title II, Part A Professional learning coordinators Amy Perry/Meri Blackburn

Title II, Part A Bilingual parent liaisons Ileana Dixson

Title II, Part A Professional organizations Georgia Learning Forward

Title II, Part A Civil rights organizations TBD

Title II, Part A Board of education members Tom Odom

Title II, Part A Local elected/government officials Chuck Horton

Title II, Part A The general public Dr. Debra Harden

Title III Refugee support service staff n/a

Title III Community adult ESOL providers n/a

Title III Representatives from businesses 
employing non-English speakers

n/a

Title IV, Part A Media specialists/librarians Jon Wilson

Title IV, Part A Technology experts Dr. Mike Hale/Ryan White

Title IV, Part A Faith-based community leaders Daniel Nesmith

1.1 Identification of Team 3
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1. PLANNING AND PREPARATION

1.2 Identification of Stakeholders

Stakeholders are those individuals with valuable experiences and perspective who will provide the team with important input, 
feedback, and guidance. Required stakeholders must be engaged in the process to meet the requirements of participating federal 
programs. Documentation of stakeholder involvement must be maintained by the LEA. Watch the Planning and Preparation 
webinar for additional information and guidance.

Required Stakeholders

Program Position/Role Name ("NA" may be used)

Multiple Program(s) Students (8th - 12th grade) Laney Lyle, Clay Dunagan, Sydney Bell, Jacob 
Zipperer

Multiple Program(s) Private School Officials Pat Cuneo

Migrant Out-of-School Youth and/or Drop-outs Brian Bishop

Title I, Part A Parent Representatives of Title I Students TBD

Title I, Part A - Foster Care Local DFCS Contacts Erin Cooper

Title II, Part A Principals Dr. Philip Brown

Title II, Part A Teachers Kelly Maffeo

Title II, Part A Paraprofessionals Cedrita Brown

Title II, Part A Specialized Instructional Support 
Personnel

Amy Perry/Meri Blackburn

Title II, Part A Other Organizations or Partners with 
relevant and demonstrated expertise

NEGA RESA

Title I, Part A Parents of English Learners Ratna Patel

1.2 Identification of Stakeholders 4

Recommended and Additional  Stakeholders

Program Position/Role Name

Multiple Program(s) RESA personnel Carrie Siegmund, Seyoung Holte

Multiple Program(s) Technical, college, or university 
personnel

Dr. Cindee Moore

Multiple Program(s) Parent advisory council members, school 
council parents, Parent- Teacher 
Association or Parent- Teacher 
Organization members

Melissa Chafin, Tammy Rumpf, Melanie 
Jenkins

21st CCLC 21st CCLC advisory council members n/a

Migrant Local Head Start representatives (regular 
and/or migrant Head Start agencies)

n/a

Migrant Migrant PAC Members n/a

Migrant Local farmer, grower, or employer n/a

1.2 Identification of Stakeholders 4

http://www.gadoe.org/School-Improvement/Federal-Programs/Pages/default.aspx
http://www.gadoe.org/School-Improvement/Federal-Programs/Pages/default.aspx
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Recommended and Additional  Stakeholders

Program Position/Role Name

Migrant Family connection representatives n/a

Migrant Local migrant workers or migrant 
community leaders

n/a

Migrant Farm worker health personnel n/a

Migrant Food bank representatives n/a

Migrant Boys and Girls Club representatives n/a

Migrant Local health department representatives n/a

Migrant ABAC MEP consortium staff n/a

Migrant Migrant high school equivalence 
program / GED representatives

n/a

Migrant College assistance migrant programs n/a

Neglected and Delinquent Residential facility(ies) director(s) n/a

Special Education Parents of a student with disabilities Dianna Lieberman

Special Education Parent Mentors Amy McCollum

Title II, Part A School council members Ashleigh Baker

1.2 Identification of Stakeholders 5

How did the team ensure that the selection 
of stakeholders created an inclusive group 
with varied perspectives?

The team reviewed the lists of Required and Recommended stakeholders and 
determined appropriate district staff to represent each of the roles on the lists.  
All Required stakeholders were included.  A diverse group of additional 
(recommended) stakeholders was identified.

How will the team ensure that stakeholders 
are able to provide meaningful feedback 
throughout the needs assessment process?

Stakeholders from various groups providing multiple perspectives have been 
involved in multiple face-to-face conversations regarding the needs assessment 
process since March 2017.  Draft versions of the needs assessment document 
were emailed to stakeholders to request their written feedback.  Parents and 
other community stakeholders were invited to attend a face-to-face meeting on 
June 20 to provide their feedback.  Additionally, the needs assessment was 
posted on the district website for review. Feedback was used to adjust the CNA 
document as appropriate. The CNA and DIP are posted on the website.

1.2 Identification of Stakeholders 5
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2. DATA COLLECTION ANALYSIS

2.1 Coherent Instructional System

Analyze the LEA’s data (including sections 2.6) and answer the guiding questions to determine existing trends and patterns that 
support the identification of instructional needs. Complete a data-informed self-rating for each Georgia District Performance 
Standard (GDPS). See the Coherent Instructional System webinar for additional information and guidance.

Coherent Instruction Data

GDPS - Learning and Teaching (Standard 1): Engages and supports all schools in systematic processes for curriculum design 
to align instruction and assessments with the required standards

Exemplary The district continuously engages and supports all schools in systematic processes for 
curriculum design to align instruction and assessment with the required 
standards.District staff work to build the capcity of school staff to lead curriculum 
design efforts.

✔

Operational The district engages and supports all schools in systematic processes for curriculum 
design to align instruction and assessments with the required standards.

Emerging The district processes for engaging and supporting schools in curriculum design 
without district process or support.

Not Evident District schools are left to work in isolation on curriculum design without district 
processes or support.

GDPS - Learning and Teaching (Standard 2): Develops and communicates common expectations for implementing 
curriculum, instruction, and assessment practices across all schools.

1. Exemplary 1. A clear understanding of common expectation fosters a culture of results-based 
practices in curriculum, instruction, and assessment throughout the district with 
appropriate flexibility for schools to address specific needs as they arise.

2. Operational 2. The district develops and communicates common expectations for implementing 
curriculum, instruction, and assessment practices across all schools.

✔

3. Emerging 3. The district expectations for implementing curriculum, instruction, or assessment 
practices are not fully developed or are not clearly communicated to all schools. 

4. Not Evident 4. The district has not developed or communicated expectations for implementing 
curriculum, instruction, or assessment practices.

2.1 Coherent Instructional System 6

http://www.gadoe.org/School-Improvement/Federal-Programs/Pages/default.aspx
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Coherent Instruction Data

GDPS - Learning and Teaching (Standard 3): Guides, supports, and evaluates the implementation of curriculum, instruction, 
and assessments

1. Exemplary 1. The district provides a collaborative and systematic approach for guiding, 
supporting and evaluating the implementation of curriculum, instruction, and 
assessments. District staff build the capacity of school level staff to evaluate the 
implementation of curriculum, instruction, and assessments.

✔

2. Operational 2. The district effectively guides, supports, and evaluates the implementation of 
curriculum, instruction, and assessments.

3. Emerging 3. The district provides limited guidance and support for evaluating the 
implementation of curriculum, instruction, and assessments.

4. Not Evident 4. The district does not take an effective role in guiding, supporting, or evaluating the 
implementation of curriculum, instruction, or assessments.

GDPS - Learning and Teaching (Standard 6): Guides and supports schools in the selection and implementation of effective 
strategies, programs, and interventions to improve student learning

1. Exemplary 1. The district systematically provides guidance and ongoing support to schools in the 
selection and implementation of effective strategies, programs, and interventions to 
improve student learning.

2. Operational 2. The district guides and supports schools in the selection and implementation of 
effective strategies, programs, and interventions to improve student learning.

✔

3. Emerging 3. The district provides some limited guidance and support in the selection or 
implementation of effective strategies, programs, and interventions to improve student 
learning.

4. Not Evident 4. The district provides little or no support or guidance in the selection or 
implementation of effective strategies, programs, and interventions. The district may 
require or allow some inappropriate strategies, programs, or interventions.

2.1 Coherent Instructional System 7

Leader Keys Effectiveness System- Standard

Standard Score

1. Instructional Leadership:The leader fosters the success of all students by facilitating the development, 
communication, implementation, and evaluation of a shared vision of teaching and learning that leads to school 
improvement.

2.6

3.Planning and Assessment:The leader effectively gathers, analyzes, and uses a variety of data to inform 
planning and decision-making consistent with established guidelines, policies, and procedures.

2.44

4.Organizational Management:The leader fosters the success of all students by supporting, managing, and 
overseeing the school's organization, operation, and use of resources.

2.28

Note: Visit GaDOE Teacher and Leader Effectiveness webpage for the Leader Keys Effectiveness System rubric.
Source: TLE Electronic Platform (FY18)

2.1 Coherent Instructional System 72.1 Coherent Instructional System 7
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Teacher Keys Effectiveness System- Standard

Standard Score

2.Instructional Planning:The teacher plans using state and local school district curricula and standards, 
effective strategies, resources, and data to address the differentiated needs of all students.

2.18

3.Instructional Strategies:The teacher promotes student learning by using research-based instructional 
strategies relevant to the content area to engage students in active learning and to facilitate the students' 
acquisition of key knowledge and skills.

2.24

4.Differentiated Instruction:The teacher challenges and supports each student's learning by providing 
appropriate content and developing skills which address individual learning differences.

2.12

5.Assessment Strategies:The teacher systematically chooses a variety of diagnostic, formative, and summative 
assessment strategies and instruments that are valid and appropriate for the content and student population.

2.04

6.Assessment Uses:The teacher systematically gathers, analyzes, and uses relevant data to measure student 
progress, to inform instruction content and delivery methods, and to provide timely and constructive feedback 
to both students and parents.

2.12

8.Academically Challenging Environment:The teacher creates a student-centered, academic environment in 
which teaching and learning occur at high levels and students are self-directed learners.

2.15

Note: Visit GaDOE Teacher and Leader Effectiveness webpage for the Teacher Keys Effectiveness System rubric.
Source: TLE Electronic Platform (FY18)

2.1 Coherent Instructional System 8

http://www.gadoe.org/School-Improvement/Teacher-and-Leader-Effectiveness/Pages/Teacher-Keys-Effectiveness-System.aspx
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2. DATA COLLECTION ANALYSIS

2.2 Effective Leadership

Analyze the LEA’s data (including sections 2.6) and answer the guiding questions to determine existing trends and patterns that 
support the identification of leadership needs. Complete a data-informed self-rating for each Georgia District Performance 
Standard (GDPS). See the Effective Leadership webinar for additional information and guidance.

Effective Leadership Data

GDPS - Allocation and Management of Resources (Standard 1): Administers a clearly defined, collaborative, data-driven 
budget process that ensures the equitable, efficient, and transparent distribution of resources to support learning and teaching

1. Exemplary The well-established budget process allows input from departments and programs and 
is driven by the needs of the schools and district. Various funding sources are 
efficiently maximized at the district and school levels.

✔

2. Operational The budget process is clearly defined, collaborative, and data-driven, resulting in the 
equitable, efficient, and transparent distribution of resources to support learning and 
teaching.

3. Emerging A budget process is in place, but it does not consistently include collaborative, data- 
driven decisions. In some instances, resource distribution in the district lacks 
efficiency, equity, or transparency.

4. Not Evident Across the district, individual departments and programs develop budgets in isolation 
resulting in gaps, duplication, or poor cost effectiveness. District staff serve primarily 
as controllers of funds and provide little or no assistance to schools on the funding of 
plans.

GDPS - Allocation and Management of Resources (Standard 2): Allocates and monitors the use of time, materials, equipment, 
and fiscal resources to support learning and teaching

1. Exemplary The district allocates and continually monitors the use of time, materials, equipment, 
and fiscal resources to address both immediate and long-term goals to ensure 
resources are maximized to support learning and teaching.

✔

2. Operational The district allocates and regularly monitors the effective use of time, materials, 
equipment, and fiscal resources to ensure that they are utilized to support learning and 
teaching.

3. Emerging The district inconsistently allocates and monitors the use of time, materials, 
equipment, and fiscal resources to support learning and teaching.

4. Not Evident The district does little to allocate or monitor effectively the use of time, materials, 
equipment, or fiscal resources to support learning and teaching.

2.2 Effective Leadership 9
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Effective Leadership Data

GDPS - Governance (Standard 1): Builds support for district and school goals and initiatives by engaging stakeholders, 
including school board members, to improve learning and teaching

1. Exemplary Stakeholders, including school board members, take leadership roles in advancing 
district and school goals and initiatives that improve learning and teaching.

2. Operational The district consistently engages stakeholders, including school board members, in 
supporting district and school goals and initiatives that improve learning and teaching.

✔

3. Emerging The district provides some opportunities for a range of stakeholders to be engaged in 
supporting goals and initiatives that will improve learning and teaching.

4. Not Evident Engagement of stakeholders is limited or nonexistent, or the engagement occurs with 
issues that do not impact learning and teaching.

GDPS - Governance (Standard 2): Uses an established process to align policies, procedures, and practices with laws and 
regulations

1. Exemplary A systematic and collaborative process is used for ongoing development, revision, and 
alignment of policies, procedures, and practices with laws and regulations.

✔

2. Operational The district regularly uses an established process to align policies, procedures, and 
practices with laws and regulations.

3. Emerging A process to align policies, procedures, and practices with laws and regulations is not 
comprehensive or is not used on a regular basis.

4. Not Evident A process is not in use to align policies, procedures, and practices with laws and 
regulations.

GDPS - Governance (Standard 4): Grants defined flexibility, based on results, to school leaders to address individual school 
needs to improve learning and teaching

1. Exemplary Flexibility granted to school leaders, based upon sustained high performance, is well 
defined, reviewed periodically, and fully supports the improvement of learning and 
teaching.

✔

2. Operational The district grants defined flexibility, based on results, to school leaders to address 
individual school needs to improve learning and teaching.

3. Emerging The district grants limited flexibility, or the flexibility that is given does not allow 
leaders to improve learning and teaching sufficiently

4. Not Evident The district grants little or no flexibility or inappropriate flexibility to school leaders to 
improve learning and teaching.

2.2 Effective Leadership 10
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Effective Leadership Data

GDPS - Leader, Teacher, and Staff Effectiveness (Standard 5): Organizes and provides personnel, expertise, and services to 
achieve district and individual school goals

1. Exemplary The organization and strategic allocation of personnel, expertise, and services lead to 
the achievement of district and individual school goals. The district is focused on 
building the capacity and expertise of school and district staff to solve problems and 
perform at high levels.

2. Operational The organization and allocation of personnel, expertise, and services are sufficient to 
achieve district and individual school goals.

✔

3. Emerging The organization or allocation of personnel, expertise, and services is provided 
intermittently or on a short- term basis as a solution for immediate, pressing needs.

4. Not Evident The organization or allocation of personnel, expertise, and services does not effectively 
support the needs of the district and schools.

GDPS - Planning, Organizing, and Monitoring (Standard 1): Uses a collaborative, data-driven planning process at the district 
and school levels for improving student learning

1. Exemplary A collaborative, data-driven planning process results in aligned, comprehensive plans 
at the district and school levels for improving student learning.

✔

2. Operational At the district and school levels, staffs engage in a collaborative, data-driven planning 
process to improve student learning.

3. Emerging At the district and school levels, staffs engage in a planning process to improve student 
learning, but limitations exist with data analysis, collaboration, or other issues.

4. Not Evident A collaborative, data-driven planning process for improving student learning is not in 
place at the district or school levels.

GDPS - Planning, Organizing, and Monitoring (Standard 2): Uses protocols and processes for problem solving, 
decision-making, and removing barriers

1. Exemplary The district uses and reviews established protocols and processes for problem solving, 
decision-making, and removing barriers on a regular basis. Contingency plans are 
developed for unlikely occurrences.

2. Operational The district uses protocols and processes for problem solving, decision-making, and 
removing barriers.

3. Emerging District use of protocols and processes for problem solving, decision-making, or 
removing barriers is limited or inconsistent.

✔

4. Not Evident The district does not use protocols or processes for problem solving, decision- making 
or removing barriers.

2.2 Effective Leadership 11
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Effective Leadership Data

GDPS - Planning, Organizing, and Monitoring (Standard 3): Uses processes to monitor and provide timely guidance, support, 
and feedback to individual schools as they implement improvement plans and initiatives

1. Exemplary The district has ongoing, comprehensive processes in place to monitor and provide 
guidance, support and feedback to individual schools as they implement improvement 
plans, programs or initiatives. The district builds the capacity of school level staff to 
monitor the implementation and effectiveness of improvement plans, programs, and 
initiatives.

✔

2. Operational The district uses processes to monitor and provide timely guidance, support, and 
feedback to individual schools as they implement improvement plans and initiatives.

3. Emerging The district has some limited processes in place to monitor and provide guidance, 
support, and feedback to schools as they implement improvement plans and 
initiatives.

4. Not Evident The district does not use structured processes for monitoring or providing guidance, 
support, or feedback to individual schools as they implement improvement plans or 
initiatives.

GDPS - Vision and Mission (Standard 1): Creates and communicates a collaboratively-developed district vision, mission, and 
core beliefs that focus on preparing all students for college and career readiness

1. Exemplary The collaboratively-developed vision, mission, and core beliefs that emphasize 
preparing all students for college and career readiness are continuously and clearly 
communicated to all stakeholders and are pervasive in the culture and daily actions of 
the district.

2. Operational The collaboratively-developed vision, mission, and core beliefs that emphasize 
preparing all students for college and career readiness have been created and 
communicated to stakeholders and are evident in most across the district.

✔

3. Emerging The vision, mission, and core beliefs have been developed with some emphasis on 
preparing students for college and career readiness, buy may have weakness due to 
insufficient collaboration with stakeholders, poor communication, or other limitations

4. Not Evident The vision, mission, and core beliefs may not exist or may not focus on preparing 
students for college and career readiness.

2.2 Effective Leadership 12

Leader Keys Effectiveness System- Standard

Standard Score

1.Instructional Leadership:The leader fosters the success of all students by facilitating the development, 
communication, implementation, and evaluation of a shared vision of teaching and learning that leads to school 
improvement.

2.6

2.School Climate:The leader promotes the success of all students by developing, advocating, and sustaining an 
academically rigorous, positive, and safe school climate for all stakeholders.

2.8

3.Planning and Assessment:The leader effectively gathers, analyzes, and uses a variety of data to inform 
planning and decision-making consistent with established guidelines, policies, and procedures.

2.44

2.2 Effective Leadership 12
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Leader Keys Effectiveness System- Standard

Standard Score

4.Organizational Management:The leader fosters the success of all students by supporting, managing, and 
overseeing the school's organization, operation, and use of resources.

2.28

5.Human Resources Management:The leader fosters effective human resources management through the 
selection, induction, support, and retention of quality instructional and support personnel.

2.44

6.Teacher/Staff Evaluation:The leader fairly and consistently evaluates school personnel in accordance with 
state and district guidelines and provides them with timely and constructive feedback focused on improved 
student learning.

2.12

7.Professionalism:The leader fosters the success of students by demonstrating professional standards and ethics, 
engaging in continuous professional development, and contributing to the profession.

2.76

8.Communication and Community Relations:The leader fosters the success of all students by communicating 
and collaborating effectively with stakeholders.

2.72

Note: Visit GaDOE Teacher and Leader Effectiveness webpage for the Leader Keys Effectiveness System rubric.
Source: TLE Electronic Platform (FY18)

2.2 Effective Leadership 13

Teacher Keys Effectiveness System- Standard

Standard Score

9.Professionalism:The teacher exhibits a commitment to professional ethics and the school's mission, 
participates in professional growth opportunities to support student learning, and contributes to the profession.

2.5

Note: Visit GaDOE Teacher and Leader Effectiveness webpage for the Teacher Keys Effectiveness System rubric.
Source: TLE Electronic Platform (FY18)

2.2 Effective Leadership 13

http://www.gadoe.org/School-Improvement/Teacher-and-Leader-Effectiveness/Pages/Leader-Keys-Effectiveness-System.aspx
http://www.gadoe.org/School-Improvement/Teacher-and-Leader-Effectiveness/Pages/Teacher-Keys-Effectiveness-System.aspx
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2. DATA COLLECTION ANALYSIS

2.3 Professional Capacity

Analyze the LEA’s data (including sections 2.6) and answer the guiding questions to determine existing trends and patterns that 
support the identification of professional capacity needs. Complete a data-informed self-rating for each Georgia District 
Performance Standard (GDPS). See the Professional Capacity webinar for additional information and guidance.

Professional Capacity Data

GDPS - Leader, Teacher, and Staff Effectiveness (Standard 2): Establishes and implements processes that increase the 
effectiveness of teachers, leaders, and staff

1. Exemplary Comprehensive data-driven processes that increase the effectiveness of leaders, 
teachers, and other staff are pervasive in the district and result in a culture of 
measurable, continuous improvement.

2. Operational Processes that increase the effectiveness of leaders, teachers, and staff have been 
established and consistently implemented throughout the district.

✔

3. Emerging Processes that increase the effectiveness of leaders, teachers, and staff are not fully 
developed or are implemented unevenly or inconsistently across the district.

4. Not Evident Few, if any, processes to increase the effectiveness of leaders, teachers, and staff have 
been developed or successfully implemented in the district.

GDPS - Leader, Teacher, and Staff Effectiveness (Standard 3): Guides and monitors the use of a state approved evaluation 
system to ensure fidelity of implementation and to evaluate accurately the effectiveness of district and school leaders, teachers, 
and staff

1. Exemplary The district collects and analyzes comprehensive data from the state-approved 
evaluation system to inform staff retention, salaries, and professional learning 
throughout the district.

2. Operational The district guides and monitors a state-approved evaluation system to ensure fidelity 
of implementation and to evaluate accurately the effectiveness of district and school 
leaders, teachers, and staff.

✔

3. Emerging The district offers some guidance for the implementation of a state- approved 
evaluation system, but some parts of the system are not implemented with fidelity or 
could benefit from more support or monitoring.

4. Not Evident The district does little to guide or monitor the implementation of a state-approved 
evaluation system.

2.3 Professional Capacity 14
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Professional Capacity Data

GDPS - Learning and Teaching (Standard 4): Ensures that professional learning is relevant and addresses adult and student 
needs

1. Exemplary The district fosters a culture of systematic, quality, and relevant professional learning 
that consistently addresses the needs of its adults and its students.

✔

2. Operational The district ensures that professional learning at the school and district levels is 
relevant and addresses adult and student needs.

3. Emerging The professional learning at the school and district levels is not consistently relevant or 
is not consistently linked to adult or student needs.

4. Not Evident The professional learning at the school and district levels is not relevant and does not 
address adult or student needs.

GDPS - Learning and Teaching (Standard 5): Assesses the impact of professional learning on staff practices and student 
learning and makes adjustments as needed

1. Exemplary The impact of professional learning on staff practices and student learning is 
systematically monitored at the district and school levels by examining performance 
data throughout the year and timely, appropriate adjustments are made as needed.

2. Operational The impact of professional learning on staff practices and student learning is assessed 
and adjustments are made as needed.

✔

3. Emerging The impact of professional learning on staff practices or student learning is assessed 
on a limited or inconsistent basis, or appropriate adjustments are not always made.

4. Not Evident The impact of professional learning on staff practices or student learning is not 
assessed by district or school staff.

2.3 Professional Capacity 15

Leader Keys Effectiveness System- Standard

Standard Score

4.Organizational Management:The leader fosters the success of all students by supporting, managing, and 
overseeing the school's organization, operation, and use of resources.

2.28

5.Human Resources Management:The leader fosters effective human resources management through the 
selection, induction, support, and retention of quality instructional and support personnel.

2.44

6.Teacher/Staff Evaluation:The leader fairly and consistently evaluates school personnel in accordance with 
state and district guidelines and provides them with timely and constructive feedback focused on improved 
student learning.

2.12

7.Professionalism:The leader fosters the success of students by demonstrating professional standards and ethics, 
engaging in continuous professional development, and contributing to the profession.

2.76

8.Communication and Community Relations:The leader fosters the success of all students by communicating 
and collaborating effectively with stakeholders.

2.72

Note: Visit GaDOE Teacher and Leader Effectiveness webpage for the Leader Keys Effectiveness System rubric.
Source: TLE Electronic Platform (FY18)

2.3 Professional Capacity 152.3 Professional Capacity 15
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Teacher Keys Effectiveness System- Standard

Standard Score

1.Professional Knowledge:The teacher demonstrates an understanding of the curriculum, subject content, 
pedagogical knowledge, and the needs of students by providing relevant learning experiences.

2.33

9.Professionalism:The teacher exhibits a commitment to professional ethics and the school's mission, 
participates in professional growth opportunities to support student learning, and contributes to the profession.

2.5

10.Communication:The teacher communicates effectively with students, parents or guardians, district and 
school personnel, and other stakeholders in ways that enhance student learning.

2.21

Note: Visit GaDOE Teacher and Leader Effectiveness webpage for the Teacher Keys Effectiveness System rubric.
Source: TLE Electronic Platform (FY18)

2.3 Professional Capacity 16

http://www.gadoe.org/School-Improvement/Teacher-and-Leader-Effectiveness/Pages/Teacher-Keys-Effectiveness-System.aspx
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2. DATA COLLECTION ANALYSIS

2.4 Family and Community Engagement

Analyze the LEA’s data (including sections 2.6) and answer the guiding questions to determine existing trends and patterns that 
support the identification of needs related to family and community engagement. Complete a data-informed self-rating for 
each Georgia District Performance Standard (GDPS). See the Family and Community Engagement webinar for additional 
information and guidance. Visit Georgia’s Family Connection Partnership’s KIDS COUNT for additional data.

Family and Community Engagement Data

GDPS - Family and Community Engagement (Standard 1): Establishes and communicates district-wide expectations for 
schools to engage families and the community to support learning and teaching

1. Exemplary Expectations for family and community engagement are embedded in the culture and 
result in family and community members being active supporters of student learning 
and teaching throughout the district.

✔

2. Operational Expectations for schools to engage families and the community to support learning 
and teaching are established and communicated throughout the district.

3. Emerging Expectations for family and community engagement are inconsistent, varying from 
school to school, or are unevenly communicated across the district.

4. Not Evident Expectations for family and community engagement have not been established across 
the district.

GDPS - Family and Community Engagement (Standard 2): Establishes structures which promote clear and open 
communication between schools and stakeholders

1. Exemplary The district implements and continuously monitors structures for reliable, ongoing, 
and interactive communication between the schools and stakeholders.

✔

2. Operational Structures which promote clear and open communication between schools and 
stakeholders have been effectively established.

3. Emerging The district structures between schools and stakeholders result in communication that 
sometimes may not be consistent, clear, or timely.

4. Not Evident Structures which promote clear and open communication between schools and 
stakeholders have not been effectively established or implemented.

GDPS - Family and Community Engagement (Standard 3): Ensures that families and community members have feedback and 
problem-solving opportunities throughout the district

1. Exemplary The district engages family and community members to take leadership roles in 
feedback and problem- solving activities throughout the district.

✔

2. Operational The district ensures that family and community members routinely have feedback and 
problem-solving opportunities throughout the district.

3. Emerging Opportunities for family and community members to be involved in feedback and 
problem-solving are limited or inconsistently provided across the district.

4. Not Evident Opportunities for family and community feedback and involvement in 
problem-solving seldom occur in the district.
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Family and Community Engagement Data

GDPS - Governance (Standard 3): Communicates district policies and procedures in a timely manner to relevant audiences

1. Exemplary Strategic, comprehensive processes and protocols are in place for clearly and 
continuously communicating policies and procedures in a timely manner to all 
stakeholders.

✔

2. Operational The district consistently communicates policies and procedures in a timely manner to 
relevant audiences.

3. Emerging Communication of policies and procedures to relevant audiences is sometimes 
inadequate or inconsistent.

4. Not Evident Communication of district policies and procedures to relevant audiences is very 
limited or ineffective.

GDPS - Vision and Mission (Standard 2): Fosters, within the district and broader community, a culture of trust, collaboration, 
and joint responsibility for improving learning and teaching

1. Exemplary The actions of the district are well established and have created a strong culture of 
trust, collaboration, and shared responsibility for improving learning and teaching 
within the district and in the broader community. Processes and procedures are 
pervasive in the district and schools to support the district's vision and mission.

✔

2. Operational The actions of the district effectively foster a culture of trust, collaboration, and shared 
responsibility for improving learning and teaching within the district and broader 
community. Processes and procedures are implemented to support the district's vision 
and mission.

3. Emerging The actions of the district are inconsistent in fostering a culture of trust, collaboration, 
and shared responsibility for improving learning and teaching. Some effective 
processes and procedures are used to support the district's vision and mission.

4. Not Evident The actions of the district do not foster a culture of trust, collaboration, and shared 
responsibility for improving learning and teaching. Few, if any, effective processes and 
procedures are used to support the district's vision and mission.

2.4 Family and Community Engagement 18

Leader Keys Effectiveness System- Standard

Standard Score

2.School Climate:The leader promotes the success of all students by developing, advocating, and sustaining an 
academically rigorous, positive, and safe school climate for all stakeholders.

2.8

8.Communication and Community Relations:The leader fosters the success of all students by communicating 
and collaborating effectively with stakeholders.

2.72

Note: Visit GaDOE Teacher and Leader Effectiveness webpage for the Leader Keys Effectiveness System rubric.
Source: TLE Electronic Platform (FY18)
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Teacher Keys Effectiveness System- Standard

Standard Score

10.Communication:The teacher communicates effectively with students, parents or guardians, district and 
school personnel, and other stakeholders in ways that enhance student learning.

2.21

Note: Visit GaDOE Teacher and Leader Effectiveness webpage for the Teacher Keys Effectiveness System rubric.
Source: TLE Electronic Platform (FY18)
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2. DATA COLLECTION ANALYSIS

2.5 Supportive Learning Environment

Analyze the LEA’s data (including sections 2.6) and answer the guiding questions to determine existing trends and patterns that 
support the identification of needs related to a supportive learning environment. Complete a data-informed self-rating for each 
Georgia District Performance Standard (GDPS). Student subgroups with a count of less than 15 are denoted by “TFS” (too few 
students). See the Supportive Learning Environment webinar for additional information and guidance.

Supportive Learning Environment Data

GDPS - Allocation and Management of Resources (Standard 3): Develops and implements processes to maintain facilities and 
equipment to ensure an environment, which is safe and conducive to learning

1. Exemplary The district has a comprehensive schedule for ongoing, proactive maintenance of 
facilities and equipment. Repairs and services are provided in a timely manner and do 
not disrupt the learning environment.

✔

2. Operational The district develops and implements effective processes to maintain facilities and 
equipment to ensure an environment which is safe and conducive to learning.

3. Emerging Irregular or insufficient processes are in place to maintain facilities and equipment to 
ensure an environment which is safe and conducive to learning.

4. Not Evident The district has done little to develop or implement processes to maintain facilities 
and equipment to ensure an environment which is safe and conducive to learning.

GDPS - Allocation and Management of Resources (Standard 4): Provides, coordinates, and monitors student support systems 
and services

1. Exemplary The district provides, coordinates, and systematically monitors a comprehensive, 
accessible array of services to meet the educational, physical, social and emotional 
needs of its students.

✔

2. Operational The district provides, coordinates, and monitors student support systems and services.

3. Emerging The district provides some student services, but improvements are needed in some 
areas such as program coordination and monitoring.

4. Not Evident The district has systemic problems with providing, coordinating, or monitoring 
student support systems or services.
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Supportive Learning Environment Data

GDPS - Leader, Teacher, and Staff Effectiveness (Standard 4): Defines the roles, responsibilities, skill sets, and expectations of 
leaders at all levels of the district to improve student learning and staff performance

1. Exemplary Actions of leaders throughout the district reflect a deep understanding of their 
leadership roles, responsibilities, and expectations. Leaders demonstrate the 
appropriate skill sets necessary to improve student learning and staff performance.

✔

2. Operational The district defines the roles, responsibilities, skill sets, and expectations of leaders at 
all levels to increase student learning and staff performance.

3. Emerging The general roles, responsibilities, skill sets, or expectations for leaders are not fully 
developed by the district.

4. Not Evident Leader roles, responsibilities, skill sets, and expectations are not defined or are not 
up-to-date at the school or district levels.

2.5 Supportive Learning Environment 21

Leader Keys Effectiveness System- Standard

Standard Score

1.Instructional Leadership:The leader fosters the success of all students by facilitating the development, 
communication, implementation, and evaluation of a shared vision of teaching and learning that leads to school 
improvement.

2.6

2.School Climate:The leader promotes the success of all students by developing, advocating, and sustaining an 
academically rigorous, positive, and safe school climate for all stakeholders.

2.8

3.Planning and Assessment:The leader effectively gathers, analyzes, and uses a variety of data to inform 
planning and decision-making consistent with established guidelines, policies, and procedures.

2.44

4.Organizational Management:The leader fosters the success of all students by supporting, managing, and 
overseeing the school's organization, operation, and use of resources.

2.28

5.Human Resources Management:The leader fosters effective human resources management through the 
selection, induction, support, and retention of quality instructional and support personnel.

2.44

6.Teacher/Staff Evaluation:The leader fairly and consistently evaluates school personnel in accordance with 
state and district guidelines and provides them with timely and constructive feedback focused on improved 
student learning.

2.12

7.Professionalism:The leader fosters the success of students by demonstrating professional standards and ethics, 
engaging in continuous professional development, and contributing to the profession.

2.76

8.Communication and Community Relations:The leader fosters the success of all students by communicating 
and collaborating effectively with stakeholders.

2.72

Note: Visit GaDOE Teacher and Leader Effectiveness webpage for the Leader Keys Effectiveness System rubric.
Source: TLE Electronic Platform (FY18)
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Teacher Keys Effectiveness System- Standard

Standard Score

1.Professional Knowledge:The teacher demonstrates an understanding of the curriculum, subject content, 
pedagogical knowledge, and the needs of students by providing relevant learning experiences.

2.33

2.Instructional Planning:The teacher plans using state and local school district curricula and standards, 
effective strategies, resources, and data to address the differentiated needs of all students.

2.18

3.Instructional Strategies:The teacher promotes student learning by using research-based instructional 
strategies relevant to the content area to engage students in active learning and to facilitate the students' 
acquisition of key knowledge and skills.

2.24

4.Differentiated Instruction:The teacher challenges and supports each student's learning by providing 
appropriate content and developing skills which address individual learning differences.

2.12

5.Assessment Strategies:The teacher systematically chooses a variety of diagnostic, formative, and summative 
assessment strategies and instruments that are valid and appropriate for the content and student population.

2.04

6.Assessment Uses:The teacher systematically gathers, analyzes, and uses relevant data to measure student 
progress, to inform instruction content and delivery methods, and to provide timely and constructive feedback 
to both students and parents.

2.12

7.Positive Learning Environment:The teacher provides a well-managed, safe, and orderly environment that is 
conducive to learning and encourages respect for all.

2.32

8.Academically Challenging Environment:The teacher creates a student-centered, academic environment in 
which teaching and learning occur at high levels and students are self-directed learners.

2.15

9.Professionalism:The teacher exhibits a commitment to professional ethics and the school's mission, 
participates in professional growth opportunities to support student learning, and contributes to the profession.

2.5

10.Communication:The teacher communicates effectively with students, parents or guardians, district and 
school personnel, and other stakeholders in ways that enhance student learning.

2.21

Note: Visit GaDOE Teacher and Leader Effectiveness webpage for the Teacher Keys Effectiveness System rubric.
Source: TLE Electronic Platform (FY18)
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2. DATA COLLECTION ANALYSIS

2.6 Data Analysis Questions

Analyze the LEA’s data and answer the guiding questions to determine existing trends and patterns that support the 
identification of demographic and financial needs. Student subgroups with a count of less than 15 are denoted by “TFS” (too 
few students).

What perception data did you use? Student, Parent, Personnel Climate Surveys
Locally developed parent and staff survey aligned to the GADOE systems of 
continuous improvement

What does the perception data tell you? The Personnel Survey overwhelmingly suggests that teachers and staff of OCS 
feel a sense of connectedness to other staff and their school, that there is a 
strong structure of learning at their school, that their school is a safe and 
well-maintained environment, that staff and students maintain positive 
interpersonal relationships, and that parent involvement is strong.
Students tend to feel safe at school and view school positively.  The vast 
majority of students do not consider drop out at any point during their school 
career and perceive that education & completion of high school is important to 
their parents and adults in their lives.  Peer interactions seem to be perceived 
as less fair & respectful than interactions between students and adults at school 
and between students and teachers.  Students seem to perceive their own 
interactions with adults & teachers at school as more fair & respectful than 
those they witness regarding their peers.  ATOD use, while not significant 
among students, seems to be a means of self-medication to help students relax, 
regulate emotions or to purposefully get high.  Students like school and feel 
safe on campus.  The vast majority of students report not using ATODs.  
Parents overwhelmingly responded that they felt that the quality of teaching & 
learning in OCS is strong. They  report that their children feel safe at school 
and that the schools have well-managed procedures to manage student 
behavior. Parents report the presence of positive interpersonal relationships 
among parents, staff, and students. While parents overwhelming endorse the 
presence of clean, organized, and well-maintained schools, a relatively lower 
percentage of parents perceive that their student's textbooks are up to date and 
in good condition .  Most parents report that they attend parent/teacher 
conferences, and many report being involved in the decision-making process 
at their child's school.
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What process data did you use? Interviews, surveys, professional learning plans, strategic plan, SIPs, evaluation 
documents, application system
 

What does your process data tell you? Teachers in OCS meet the established professional qualifications and the 
district has a high retention rate. OCS utilizes Applitrack to collect applications 
on an on-going basis so there is always a large pool of candidates.  At any given 
time, several hundred applications are present in the pool for each of the three 
school levels (elementary, middle, high).  Overall, on average, over 25 new 
applications are received each week. 
Review and evaluate mentoring, coaching, and induction programs in order to 
respond effectively to the system's continued population growth and 
increasing diversity.

What achievement data did you use? Georgia Milestones, MAP, Dual Enrollment, ACT, SAT, AP, Graduation Rate, 
CCRPI

What does your achievement data tell you? OCS continues to increase the graduation rate, SAT scores, ACT scores, AP 
pass rate, enrollment in MOWR. There is a need to focus on writing across all 
grade levels and subgroups, increasing Lexile scores, and student growth. OCS 
also identified the need to improve the percent of students completing 
pathways. 

What demographic data did you use? Growth data, projections, student population, allotment sheets

What does the demographic data tell you? The district's student population of English Learner students is growing. OCS 
will provide professional learning and resources to support student success. 
The district will continue to focus on school culture, climate, and increased 
student achievement. 
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3. NEEDS IDENTIFICATION AND ROOT CAUSE ANALYSIS

3.1 Strengths and Challenges Based on Trends and Patterns

Read the trends and patterns summaries from each section of the data analysis process. Use the information in these summaries 
to complete 3.2 and 3.3. Using the summaries in 3.1 and other local data, describe the strengths and challenges or answer the 
guiding questions for each program. Include strengths and challenges related to: a) general program implementation, and b) 
students and adults involved in or affected by the program. Focus on strengths and challenges that will assist in the 
identification of needs during 3.2. Watch the Identifying Need webinar for additional information and guidance.

Strengths and Challenges Based on Trends and Patterns

Coherent Instructional: Summarize the 
coherent instructional system trends and 
patterns observed by the team while 
completing this section of the report. What 
are the important trends and patterns that 
will support the identification of student, 
teacher, and leader needs?

Oconee County Schools show solid evidence of a strong and coherent 
instructional system.  Trends and patterns revealed in this review include 
organizational structures for development, implementation, and assessment of 
instructional content and delivery.  Through the use of the action teams, the 
instructional needs of the teachers and leaders are identified, reviewed, and 
addressed.  This work ensures both a common language and a common system 
for instructional delivery, further ensuring greater student achievement.
Additionally, the effective use of the RTI model and district developed 
pathways allows for identification of student needs at all levels of learner 
achievement, allowing opportunities for differentiation.  The use and 
implementation of the RTI models, coupled with data teaming at the school 
and district levels, integrate this identification of learner needs into the core 
work of the schools.

Effective Leadership: Summarize the 
effective leadership trends and patterns 
observed by the team while completing this 
section of the report. What are the 
important trends and patterns that will 
support the identification of student, 
teacher, and leader needs?

Oconee County Schools continues to have strong district and building 
leadership.  There is evidence of strong communication between district, 
school, and teacher leaders due to the professional learning communities that 
have been developed at all three levels.  This allows for a common language 
and focus on student achievement and learning among all stakeholders.  As the 
leadership team continues to grow as a professional learning community, there 
will be more consistent and focused identification of students, teacher, and 
leader needs.  A continued focus on leadership professional learning 
communities and action team development among teachers will promote 
student learning.

Professional Capacity: Summarize the 
professional capacity trends and patterns 
observed by the team while completing this 
section of the report. What are the 
important trends and patterns that will 
support the identification of student, 
teacher, and leader needs?

OCS implements a collaborative and on-going strategic improvement 
planning process that aligns all aspects of the district to support teaching and 
learning.  Improvement efforts are on-going and the district continues to 
experience gains in student achievement and district effectiveness.
The EL population in OCS is increasing and the district currently serves over 
250 students.  OCS has identified the need to increase the number of teachers 
with ESOL endorsements and has included this as an annual goal in the district 
strategic plan.
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Strengths and Challenges Based on Trends and Patterns

Family and Community Engagement: 
Summarize the family and community 
engagement trends and patterns observed by 
the team while completing this section of the 
report. What are the important trends and 
patterns that will support the identification 
of student, teacher, and leader needs?

Family engagement is valued and important in Oconee County Schools.  The 
district is implementing a parent portal focused on curriculum and instruction 
via the LMS to increase parental engagement. OCS teachers, leaders, 
community members, and parents engage in on-going efforts to ensure a high 
level of meaningful community and parent involvement.  There are numerous 
athletic, extracurricular, and academic functions for stakeholders to participate 
in.  Each month at the Board of Education meeting a school highlights 
successes at their school and the Superintendent highlights success to share 
with stakeholders.  It is important that OCS continue to engage stakeholders as 
our population is growing.  OCS has the CNA and DIP posted on the district 
website.

Supportive Learning Environment: 
Summarize the supportive learning 
environment trends and patterns observed 
by the team while completing this section of 
the report. What are the important trends 
and patterns that will support the 
identification of student, teacher, and leader 
needs?

OCS will continue to implement the Rigorous Curriculum Design Framework 
which outlines best practices regarding teaching and learning.  OCS will 
continue to improve setting student learning goals, creating consistent and 
reasonable expectations, and provide on-going monitoring.  The district will 
monitor the student attendance of English Learners.

Demographic and Financial: Summarize the 
demographic and financial trends and 
patterns observed by the team while 
completing this section of the report. What 
are the important trends and patterns that 
will support the identification of student, 
teacher, and leader needs?

The district's student population of English Learner students is growing.  OCS 
will provide professional learning and resources to support student success.  
The district will continue to focus on school culture, climate, and increased 
student achievement. 

Student Achievement: Summarize the 
student achievement trends and patterns 
observed by the team while completing this 
section of the report. What are the 
important trends and patterns that will 
support the identification of student, 
teacher, and leader needs?

OCS continues to improve the graduation rate, SAT scores, ACT scores, AP 
pass rate, and student growth in MAP.  OCS has identified a need to improve 
writing across all grade levels.  Additionally, OCS identified the following areas 
to improve:
  ●  Lexile scores    
  ●  Elementary and middle school ELA and Math

OCS recently  provided additional leveled readers and mentor texts for 
elementary schools, READ 180 and Math 180 in middle school, a middle 
school ELA curriculum, K-12 Science and Social Studies digital resources,  as 
well as on-going professional learning and curriculum revisions.
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IDEA - Special Education

Using the summaries in 3.1 and other local data, describe the strengths and challenges or answer the guiding questions 
for each program. Include strengths and challenges related to: a) general program implementation, and b) students and 
adults involved in or affected by the program. Focus on strengths and challenges that will assist in the identification of 
needs during 3.3. Watch the Identifying Need webinar for additional information and guidance.

Strengths The special education department's infrastructure in Oconee County provides 
opportunities for the special education and general education curriculum 
teachers and leaders to work together.  Job embedded learning and training for 
special education teachers is aligned with general education teachers as well as 
opportunities for training in specialized instruction.  The special education 
department has a comprehensive resource manual available to all teachers.  
The resource manual supports local and state compliance, provides general 
supervision tools, and provides processes and practices that support student 
outcomes. New teachers to  Oconee County are trained in the use of GOIEP 
through a state trainer.  Each school utilizes the LRE state guidance providing a 
continuum of services to all students. LRE is ensured through the IEP 
committee decision process. IEP accommodations and modifications are 
shared with teachers who are working with Students with Disabilities through 
SLDS/GOIEP and/or are also given printed copies of student support 
pages.Each school has a department chair that provides general supervision of 
best practices, monitors student accommodations, oversees IEP compliance, 
compiles student data for teacher review, and attends monthly leadership 
meetings. The Special Education Director monitors all caseloads to ensure 
compliance with all regulations. The Special Education Director also visits all 
special education settings and classrooms to ensure all students are educated in 
appropriate settings. Monthly district special education meetings are provided 
from the Special Education Director to the special education department 
chairs from each school information is disseminated during those meetings. 
The Special Education Department chairs from each school then relay that 
information to the special education teachers at the school level. The Special 
Education Director meets with the Speech and Language Pathologists and 
Special Education Support Team once a month to ensure that all SWD 
students are provided FAPE. The Special Education Director attends monthly 
meetings with administrators from each school in the county providing them 
with continuous professional learning to ensure that all SWD students are 
being provided FAPE. The Special Education Director meets with a parent 
advisory board once a quarter to provide information to parents for their input 
in the development and monitoring of the provisions of FAPE in Oconee 
County Schools. Teachers keep a google sheet of separate class students in their 
class. The district office monitors the class size and eligibilities for those 
students.   Professional Learning is provided in the district in numerous 
ways.The district provides co-teaching training for regular and special 
education teachers,  IEP compliance training, BIP/FBA training, Special Ed. 
Law training, assistive technology training, ASPIRE training, transition 
planning training, Read 180, Math 180, Wilson and Mindset as a few. All 
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IDEA - Special Education

Using the summaries in 3.1 and other local data, describe the strengths and challenges or answer the guiding questions 
for each program. Include strengths and challenges related to: a) general program implementation, and b) students and 
adults involved in or affected by the program. Focus on strengths and challenges that will assist in the identification of 
needs during 3.3. Watch the Identifying Need webinar for additional information and guidance.

Strengths teachers are required to meet federal and state compliance. Early identification 
and early intervention are an important focus in Oconee County.  
Developmental screenings are offered monthly to Oconee residences. School 
psychologist are active team members on local school's RTI teams, and provide 
special education teachers with training on data collection. Speech/language 
services are provided at local daycares for eligible students and Oconee County 
has three special needs pre-k classes. Additionally, VI-B funds are used to 
provide special education teachers, special education parapros, substitutes,  
professional learning, instructional resources and materials, nursing services, 
technology, bus monitors, specialized services, and Extended School Year.  A 
strength of Oconee County's special education department is the Annual Event 
Graduation Rate. Oconee County SWD Annual Event Rate FY19 was 92.5% 
and the state was 70%.  In addition, the 4-year SWD graduation rate is above 
the state SWD graduation rate. Oconee County's SWD graduation rate 68% 
and the state SWD graduation rate 61%. Oconee County's SWD dropout rate is 
well below the state's. Oconee's is  .8% while the state's SWD dropout rate is 
5.5%.  The Special Education Department partners with Georgia Vocational 
Rehab Agency (GVRA) who provides job training, internships, and continues 
the supports after high school graduation.  In FY18 Oconee County had 20 
SWD students with a GVRA casemangers and in FY19 we double the amount 
to 42 SWD students who had GVRA case managers.. Our postsecondary data 
indicates 66% of our SWD students attend college, and 20% competitive 
employment, 10% postsecondary education/ other employment and only 4% 
unengaged. 

Challenges The special education department recognizes challenges with discipline, ELA, 
math, and CTAE pathway completers. Stakeholders conducted SWOT analysis 
using state and local data. After reviewing the SWD data and comparing it 
with other subgroups and the ALL category, while  ELA and math for SWD 
students may be higher than the state proficiency percentage it still lags greatly 
behind All students proficiency percentage. 3rd grade SWD ELA proficiency is 
38%, the state SWD proficiency is 14% and Oconee All students is 62%.  5th 
grade SWD ELA proficiency is 31%, the state SWD proficiency is 12% and the 
Oconee County All student proficiency is 71%.  8th grade SWD ELA 
proficiency is 27%, the state SWD proficiency is 9% and Oconee County All 
students proficiency is 68%. 3rd grade Math SWD proficiency 40%, the state 
SWD proficiency 21% and Oconee County All student  is 73%.  5th grade 
SWD math 32%, the state SWD proficiency 12% and Oconee County All 
student 66%.8th grade SWD math 28%, the state 10% and Oconee County All 
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IDEA - Special Education

Using the summaries in 3.1 and other local data, describe the strengths and challenges or answer the guiding questions 
for each program. Include strengths and challenges related to: a) general program implementation, and b) students and 
adults involved in or affected by the program. Focus on strengths and challenges that will assist in the identification of 
needs during 3.3. Watch the Identifying Need webinar for additional information and guidance.

Challenges 60%.   The district has math and ELA action teams that include special 
education and regular education teachers who work on curriculum and 
instruction. The special education department monitors suspension and 
discipline infraction at the school and district level. We had a shift in discipline 
infraction from one side of the district to the other. In FY18 there was a 
discrepancy of 10 SWD OSS and ISS suspensions between high schools and for 
FY19 both high schools were similar in their data. However, one high school 
increased in ISS infractions. The special education department is meeting 
monthly with the school administrators and department chairs to review 
discipline data, individual student data and interventions. OCS developed a 
monitoring system for attendance, behavior and academics of all high school 
SWD students. A case manager is assigned to each student and monitors their 
educational data every 4 weeks.  Case Managers check in with students on a 
regular basis to review the data, identify barriers, and provide resources and 
supports.  
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Title I - Part A - Improving Academic Achievement of Disadvantaged

Strengths Oconee County Schools has been a Title I Reward District for three of the last 
four years the designation was in place.  This means that our students are 
achieving academically, which can in part be attributed to effective use of Title 
I funds.  A strength of the Title I program in Oconee County Schools is that 
our schools choose to use the majority of their funds on staff rather than 
materials.  All Title I schools have a certified teacher who provides 
supplemental support in Reading and/or Math to identified students.  Some 
Title I schools also use Title I funds to employ tutors to further assist identified 
students, one-on-one or in small groups, during the school day and/or after 
school. Title I funds are also used to fund summer programs, instructional 
supplies, computers, leveled readers, e-books, software and apps, books, 
translation, parent involvement, professional learning, 
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Title I - Part A - Improving Academic Achievement of Disadvantaged

Challenges Low poverty across the district means that we get a limited amount of Title I 
funding.  A challenge is finding a way to distribute the funds across eligible 
schools so that they can have a viable program and all identified students can 
be served.

3.1 Strengths and Challenges Based on Trends and Patterns 30

Title I, Part A - Foster Care

Strengths Oconee County Schools Social Workers are diligent about ensuring that 
students in Foster Care are identified and their needs are met.  In particular, 
the communication between the district and DFACS to arrange for 
transportation in the best interest of our students in Foster Care is effective 
and efficient.

Challenges Continue to ensure OCS meets the needs of these students.

3.1 Strengths and Challenges Based on Trends and Patterns 30

Title I, Part A - Parent and Family Engagement

Strengths Parents and families in the district are very involved in their children's 
education.  Many parents attend Title I parent activities at their children's 
school(s).  Each school has a thoughtfully-developed Family Engagement Plan 
that is created with input from parents and shared with all parents in multiple 
ways.

Challenges Low poverty across the district means that we get a limited amount of Title I 
funding (less than $500,000), which means that no amount is required to be set 
aside for Parent Involvement.  A challenge is finding ways to engage parents 
and families in meaningful activities that do not cost money.

3.1 Strengths and Challenges Based on Trends and Patterns 30

Title I, Part C - Education of Migratory Children
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Title I, Part C - Education of Migratory Children

Strengths   N/A

Challenges   N/A

3.1 Strengths and Challenges Based on Trends and Patterns 31

Title I, Part A and Title I, Part D - Neglected and Delinquent Children

Strengths Oconee County currently has no residential facilities for these students; 
therefore, Oconee County Schools does not serve these students as an 
identified disaggregated group.  However, if a facility were to open in the 
district attendance area, students would be identified through the referrals of 
parents, guidance counselors, social workers, the Department of Juvenile 
Justice, the Department of Corrections, or the Department of Human 
Resources.  The goal of Oconee County Schools is to ensure that neglected and 
delinquent children and youth have the opportunity to access and meet the 
Georgia Standards of Excellence and the rigorous state assessments. 

Challenges Oconee County Schools plans to work with neglected and delinquent children 
and youth to ensure a smooth transition and reentry to the local schools.  
Transition services may include counseling and social work services, reentry 
orientation programs, and the development of dropout prevention programs 
through the Completion Coach and tutoring and/or mentoring.  The school 
system works with social service agencies to coordinate health and social 
services for neglected children and youth.

3.1 Strengths and Challenges Based on Trends and Patterns 31

Title II, Part A - Supporting Effective Instruction

Strengths Oconee County Schools offers many professional learning opportunities for 
teachers, administrators and paraprofessionals.  All professional learning 
activities are funded with state professional learning funds and federal 
program funds when appropriate.  Professional learning funded with Title II 
funds follow the federal guidelines.  Oconee County Schools developed a plan 
for professional learning with input from personnel from the local schools and 
district office.  The professional learning priorities for 2019-2020 have been 
established as follows: K-12 Math Vertical Alignment, Action Teams to 
improve Tier I instruction,  LMS implementation, ESOL endorsements, Gifted 
endorsements, data teams (including using formative assessment data), 
mentoring for new teachers and new leaders, support for teachers working 
with English Learners, Daily 5, leadership development, STEM, peer 
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Title II, Part A - Supporting Effective Instruction

Strengths observations, understanding and using MAP scores, Lucy Calkins, 
understanding and using the features of SLDS. Professional learning is 
reviewed on an annual basis to determine the most critical needs in order to 
continue making the gains. 

Challenges Oconee County Schools depends on Title II funds to support the identified 
professional learning needs for the district.  OCS will not be able to provide the 
needed high quality professional learning if the Title II funds are not allocated 
to states and districts in the future.

3.1 Strengths and Challenges Based on Trends and Patterns 32

Language Instruction for English Learners and Immigrant Students Describe your LEAs strengths & challenges in educating 
English Learner & Immigrant students based on trends and patterns in EL subgroup achievement and English proficiency. 
(All LEAs must complete, regardless if receiving a Title III allocation or not.)

Strengths English Learners are identified during the registration and enrollment process 
using a Home Language Survey and the state language screener.  The EL 
population in OCS is increasing and the district currently serves over 250 
students.  The unique needs of English Learners are met through multiple 
delivery models.  These students are pulled from a non-academic class for 
small group ESOL language instruction or the ESOL teacher pushes in to the 
regular classroom to provide language support.  High school students are 
served during a segment of the school day.  ESOL teachers communicate 
regularly with the classroom teachers of EL students to assist in modifications 
and identification of appropriate resources and instructional materials for EL 
students in specific content areas. Title III funds are used to purchase 
supplemental instructional materials and software; pay for travel, registration 
fees, substitutes and stipends for ESOL teachers to participate in professional 
learning;support EL summer program; provide tutoring; parent nights.  

Challenges The EL population in OCS is increasing and the district currently serves over 
250 students.  The increase necessitates providing more opportunities for 
teachers to become ESOL endorsed to ensure the district is providing the 
support needed for ELs to be successful.

3.1 Strengths and Challenges Based on Trends and Patterns 32

Title IX, Part A - McKinney-Vento Education for Homeless Children and Youth
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Title IX, Part A - McKinney-Vento Education for Homeless Children and Youth

Strengths Oconee County Schools' Homeless Liaison and School Social Workers are 
diligent about ensuring that students who are experiencing homelessness are 
identified and their needs are met.  Coordination with our Director of 
Transportation is seamless and ensures that there is no delay in getting 
homeless students to school.

Challenges Many staff still do not understand the McKinney-Vento definition of 
homelessness and therefore are not efficient at referring suspected 
homelessness to the Homeless Liaison.  Additionally, once students are 
identified as homeless, staff are not well-informed about the effects of 
homelessness and ways to support these students in their classrooms.

3.1 Strengths and Challenges Based on Trends and Patterns 33

Title I,Part A - Equitable Access to Effective Educators

Strengths  100% of OCS teachers meet professional qualifications

Challenges  Recruitment of teachers meeting professional qualifications as veteran 
teachers retire
Recruitment of teachers meeting professional qualifications in highly 
specialized and high demand areas

3.1 Strengths and Challenges Based on Trends and Patterns 33

Title IV, Part A - Student Support and Academic Enrichment

Strengths TBD

Challenges TBD

3.1 Strengths and Challenges Based on Trends and Patterns 33

Title V, Part B - Rural Education
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Title V, Part B - Rural Education

Strengths N/A

Challenges N/A
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3. NEEDS IDENTIFICATION AND ROOT CAUSE ANALYSIS

3.2 Identification and Prioritization of Overarching Needs

Use the results of 3.1 to identify the overarching needs of the LEA. Determine the priority order of the identified needs based 
on data, team member and stakeholder knowledge, and answers to questions in the table below. Be sure to address the major 
program challenges identified in 3.1. Watch the Identifying Need webinar for additional information and guidance.

Overarching Need # 1

Overarching Need Meet the needs of all students

How severe is the need? High

Is the need trending better or 
worse over time?

Better

Can Root Causes be Identified? Yes

Priority Order 1

Additional Considerations

3.2 Identification and Prioritization of Overarching Needs 35

Overarching Need # 2

Overarching Need Increase access to digital learning environment

How severe is the need? High

Is the need trending better or 
worse over time?

Better

Can Root Causes be Identified? Yes

Priority Order 2

Additional Considerations

3.2 Identification and Prioritization of Overarching Needs 35

Overarching Need # 3

Overarching Need College and career readiness

How severe is the need? High

Is the need trending better or 
worse over time?

Better

Can Root Causes be Identified? Yes

3.2 Identification and Prioritization of Overarching Needs 35
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Overarching Need # 3

Priority Order 3

Additional Considerations

3.2 Identification and Prioritization of Overarching Needs 36
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3. NEEDS IDENTIFICATION AND ROOT CAUSE ANALYSIS

3.3 Root Cause Analysis

Select the top 2-4 overarching needs from 3.2. Conduct a separate root cause analysis (RCA) for each need. Any RCA tools and 
resources can be used, but suggestions are available as part of the Identifying Need webinar. After describing the RCA process, 
complete a table for each selected overarching need.

Overarching Need - Meet the needs of all students

3.3 Root Cause Analysis 37

Root Cause # 1

Root Causes to be Addressed Population shift/changing demographic

This is a root cause and not a 
contributing cause or symptom

Yes

This is something we can affect No

Impacted Programs Others : C, D, E, F, G, I, J

Additional Responses

3.3 Root Cause Analysis 37

Root Cause # 2

Root Causes to be Addressed Emphasis on under-performing populations has caused neglect of others

This is a root cause and not a 
contributing cause or symptom

Yes

This is something we can affect Yes

Impacted Programs Others : A, C, F, G, I, J

Additional Responses

3.3 Root Cause Analysis 37

Root Cause # 3

3.3 Root Cause Analysis 37
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Root Cause # 3

Root Causes to be Addressed RTI implementation is ongoing focus of improvement

This is a root cause and not a 
contributing cause or symptom

Yes

This is something we can affect Yes

Impacted Programs Others : A, C, E, F, G, I, J

Additional Responses

3.3 Root Cause Analysis 38

Root Cause # 4

Root Causes to be Addressed Federal legislation has required focus on certain subgroups

This is a root cause and not a 
contributing cause or symptom

Yes

This is something we can affect No

Impacted Programs Others : A, C, F, H, I, J

Additional Responses

3.3 Root Cause Analysis 38

Root Cause # 5

Root Causes to be Addressed State funding formula

This is a root cause and not a 
contributing cause or symptom

Yes

This is something we can affect No

Impacted Programs Others : A, C, E, F, G, H, I, J

Additional Responses

3.3 Root Cause Analysis 38

Overarching Need - Increase access to digital learning environment

3.3 Root Cause Analysis 383.3 Root Cause Analysis 38
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Root Cause # 1

Root Causes to be Addressed Lack of sufficient funding

This is a root cause and not a 
contributing cause or symptom

Yes

This is something we can affect No

Impacted Programs Others : B

Additional Responses

3.3 Root Cause Analysis 39

Root Cause # 2

Root Causes to be Addressed Inconsistency in use of platforms from school to school and teacher to teacher

This is a root cause and not a 
contributing cause or symptom

Yes

This is something we can affect Yes

Impacted Programs Title IV, Part A - Student Support and Academic Enrichment
IDEA - Special Education
School and District Effectiveness
Title I - Part A - Improving Academic Achievement of Disadvantaged
Title I, Part A - Foster Care Program
Title I, Part A - Parent and Family Engagement Program
Title II, Part A, Preparing, Training and Recruiting High-Quality Teachers, Principals and 
other School Leaders
Title III - Language Instruction for English Learners and Immigrant Students
Title IX, Part A - McKinney-Vento Education for Homeless Children and Youth Program

Additional Responses

3.3 Root Cause Analysis 39

Root Cause # 3

Root Causes to be Addressed Lack of devices for students

This is a root cause and not a 
contributing cause or symptom

Yes

This is something we can affect Yes

Impacted Programs Title IV, Part A - Student Support and Academic Enrichment
IDEA - Special Education
School and District Effectiveness
Title I - Part A - Improving Academic Achievement of Disadvantaged

3.3 Root Cause Analysis 39
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Root Cause # 3

Impacted Programs Title I, Part A - Foster Care Program
Title I, Part A - Parent and Family Engagement Program
Title II, Part A, Preparing, Training and Recruiting High-Quality Teachers, Principals and 
other School Leaders
Title III - Language Instruction for English Learners and Immigrant Students
Title IX, Part A - McKinney-Vento Education for Homeless Children and Youth Program

Additional Responses

3.3 Root Cause Analysis 40

Root Cause # 4

Root Causes to be Addressed Staff readiness to implement a Learning Management System

This is a root cause and not a 
contributing cause or symptom

Yes

This is something we can affect Yes

Impacted Programs Title IV, Part A - Student Support and Academic Enrichment
IDEA - Special Education
School and District Effectiveness
Title I - Part A - Improving Academic Achievement of Disadvantaged
Title I, Part A - Foster Care Program
Title I, Part A - Parent and Family Engagement Program
Title II, Part A, Preparing, Training and Recruiting High-Quality Teachers, Principals and 
other School Leaders
Title III - Language Instruction for English Learners and Immigrant Students
Title IX, Part A - McKinney-Vento Education for Homeless Children and Youth Program

Additional Responses

3.3 Root Cause Analysis 40

Root Cause # 5

Root Causes to be Addressed Staff readiness to fully integrate digital curriculum resources

This is a root cause and not a 
contributing cause or symptom

Yes

This is something we can affect Yes

Impacted Programs Title IV, Part A - Student Support and Academic Enrichment
IDEA - Special Education
School and District Effectiveness
Title I - Part A - Improving Academic Achievement of Disadvantaged

3.3 Root Cause Analysis 40
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Root Cause # 5

Impacted Programs Title I, Part A - Foster Care Program
Title I, Part A - Parent and Family Engagement Program
Title II, Part A, Preparing, Training and Recruiting High-Quality Teachers, Principals and 
other School Leaders
Title III - Language Instruction for English Learners and Immigrant Students
Title IX, Part A - McKinney-Vento Education for Homeless Children and Youth Program

Additional Responses

3.3 Root Cause Analysis 41

Overarching Need - College and career readiness

3.3 Root Cause Analysis 41

Root Cause # 1

Root Causes to be Addressed Lack of participation in vocational Dual Enrollment

This is a root cause and not a 
contributing cause or symptom

Yes

This is something we can affect Yes

Impacted Programs Title IV, Part A - Student Support and Academic Enrichment
IDEA - Special Education
School and District Effectiveness
Title I - Part A - Improving Academic Achievement of Disadvantaged
Title I, Part A - Foster Care Program
Title I, Part A - Parent and Family Engagement Program
Title II, Part A, Preparing, Training and Recruiting High-Quality Teachers, Principals and 
other School Leaders
Title III - Language Instruction for English Learners and Immigrant Students
Title IX, Part A - McKinney-Vento Education for Homeless Children and Youth Program

Additional Responses

3.3 Root Cause Analysis 41

Root Cause # 2

3.3 Root Cause Analysis 41
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Root Cause # 2

Root Causes to be Addressed Middle school schedule does not allow all students to participate in career planning

This is a root cause and not a 
contributing cause or symptom

Yes

This is something we can affect Yes

Impacted Programs Title IV, Part A - Student Support and Academic Enrichment
IDEA - Special Education
School and District Effectiveness
Title I - Part A - Improving Academic Achievement of Disadvantaged
Title I, Part A - Foster Care Program
Title I, Part A - Parent and Family Engagement Program
Title II, Part A, Preparing, Training and Recruiting High-Quality Teachers, Principals and 
other School Leaders
Title III - Language Instruction for English Learners and Immigrant Students
Title IX, Part A - McKinney-Vento Education for Homeless Children and Youth Program

Additional Responses

3.3 Root Cause Analysis 42

Root Cause # 3

Root Causes to be Addressed Lack of marketing of CTAE opportunities

This is a root cause and not a 
contributing cause or symptom

Yes

This is something we can affect Yes

Impacted Programs Title IV, Part A - Student Support and Academic Enrichment
IDEA - Special Education
School and District Effectiveness
Title I - Part A - Improving Academic Achievement of Disadvantaged
Title I, Part A - Foster Care Program
Title I, Part A - Parent and Family Engagement Program
Title II, Part A, Preparing, Training and Recruiting High-Quality Teachers, Principals and 
other School Leaders
Title III - Language Instruction for English Learners and Immigrant Students
Title IX, Part A - McKinney-Vento Education for Homeless Children and Youth Program

Additional Responses

3.3 Root Cause Analysis 423.3 Root Cause Analysis 42
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Root Cause # 4

Root Causes to be Addressed Lack of time and appropriate career lessons in elementary schools

This is a root cause and not a 
contributing cause or symptom

Yes

This is something we can affect Yes

Impacted Programs Title IV, Part A - Student Support and Academic Enrichment
IDEA - Special Education
School and District Effectiveness
Title I - Part A - Improving Academic Achievement of Disadvantaged
Title I, Part A - Foster Care Program
Title I, Part A - Parent and Family Engagement Program
Title II, Part A, Preparing, Training and Recruiting High-Quality Teachers, Principals and 
other School Leaders
Title III - Language Instruction for English Learners and Immigrant Students
Title IX, Part A - McKinney-Vento Education for Homeless Children and Youth Program

Additional Responses

3.3 Root Cause Analysis 43

Root Cause # 5

Root Causes to be Addressed High school counselors' work load limits students' opportunities to participate in career 
planning

This is a root cause and not a 
contributing cause or symptom

Yes

This is something we can affect Yes

Impacted Programs Title IV, Part A - Student Support and Academic Enrichment
IDEA - Special Education
School and District Effectiveness
Title I - Part A - Improving Academic Achievement of Disadvantaged
Title I, Part A - Foster Care Program
Title I, Part A - Parent and Family Engagement Program
Title II, Part A, Preparing, Training and Recruiting High-Quality Teachers, Principals and 
other School Leaders
Title III - Language Instruction for English Learners and Immigrant Students
Title IX, Part A - McKinney-Vento Education for Homeless Children and Youth Program

Additional Responses

3.3 Root Cause Analysis 43
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DISTRICT IMPROVEMENT PLAN

1 General Improvement Plan Information

General Improvement Plan Information

District Oconee County Schools

Team Lead Dr. Claire Buck

Federal Funding Options to Be Employed (SWP Schools) in this Plan (Select all that apply)

✔ Traditional funding (all Federal funds budgeted separately)

Consolidated funds (state/local and federal funds consolidated) - Cohort systems ONLY

 'FUND 400' - Consolidation of Federal funds only

Factors(s) Used by District to Identify Students in Poverty (Select all that apply)

✔ Free/Reduced meal application

Community Eligibility Program (CEP) - Direct Certification ONLY

Other (if selected, please describe below)
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2. DISTRICT IMPROVEMENT GOALS

2.1 OverarchingNeed # 1

Overarching Need

Overarching Need as identified in 
CNA Section 3.2

Meet the needs of all students

Is Need # 1 also an Equity Gap? Yes

Root Cause # 1 Population shift/changing demographic

Root Cause # 2 Emphasis on under-performing populations has caused neglect of others

Root Cause # 3 RTI implementation is ongoing focus of improvement

Root Cause # 4 Federal legislation has required focus on certain subgroups

Root Cause # 5 State funding formula

Goal By the end of 2019-2020 the district will be at or above the 50th percentile for median 
growth on all EOG and EOC assessments.

2.1 OverarchingNeed # 1 46

Equity Gap

Equity Gap Pathway completers

Content Area(s) Other : CTAE

Grade Level Span(s) 9
10
11
12

Subgroup(s) Economically Disadvantaged
Race / Ethnicity / Minority

Equity interventions EI-1 Provide targeted teacher development on content, pedagogy and student supports 
and interventions 

2.1 OverarchingNeed # 1 46

Action Step # 1

Action Step Provide additional instruction through ESY, ESOL summer program (science 
enrichment), and before-after school programs

Funding Sources Title III, Part A
IDEA
N/A

Subgroups Economically Disadvantaged
English Learners
Student with Disabilities

Systems Coherent Instruction
Supportive Learning Environment

2.1 OverarchingNeed # 1 46
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Action Step # 1

Method for Monitoring 
Implementation

Number of students participating

Method for Monitoring 
Effectiveness

Progress monitoring of IEP goals, Pre and post tests, Student test scores and classroom 
performance

Position/Role Responsible Director of Federal Programs and Director of Special Education

Evidence Based Indicator Demonstrate a Rationale

Timeline for Implementation Weekly

What partnerships with IHEs, 
business, Non-Profits, 
Community based organizations, 
or any private entity with a 
demonstrated record of success is 
the LEA implementating in 
carrying out this action step(s)?

2.1 OverarchingNeed # 1 47

Action Step # 2

Action Step Provide tutoring  for identified Title I students, including Homeless students

Funding Sources Title I, Part A

Subgroups Economically Disadvantaged
Homeless

Systems Coherent Instruction
Supportive Learning Environment

Method for Monitoring 
Implementation

Tutoring logs

Method for Monitoring 
Effectiveness

RTI progress monitoring

Position/Role Responsible Director of Federal Programs

Evidence Based Indicator Strong

Timeline for Implementation Monthly

What partnerships with IHEs, 
business, Non-Profits, 
Community based organizations, 
or any private entity with a 
demonstrated record of success is 
the LEA implementating in 
carrying out this action step(s)?

2.1 OverarchingNeed # 1 472.1 OverarchingNeed # 1 47
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Action Step # 3

Action Step Participation in quality professional learning related to instructional delivery as identified 
in the strategic plan

Funding Sources Title I, Part A
Title II, Part A
Title III, Part A
IDEA
Perkins
N/A

Subgroups Economically Disadvantaged
Foster
Homeless
English Learners
Migrant
Race / Ethnicity / Minority
Student with Disabilities

Systems Coherent Instruction
Effective Leadership
Professional Capacity

Method for Monitoring 
Implementation

School improvement monitoring visits

Method for Monitoring 
Effectiveness

Professional Learning Needs Assessment, Student Achievement, 

Position/Role Responsible Teaching and Learning Directors
Chief Academic Officer

Evidence Based Indicator Strong

Timeline for Implementation Monthly

What partnerships with IHEs, 
business, Non-Profits, 
Community based organizations, 
or any private entity with a 
demonstrated record of success is 
the LEA implementating in 
carrying out this action step(s)?

2.1 OverarchingNeed # 1 48

Action Step # 4

2.1 OverarchingNeed # 1 48
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Action Step # 4

Action Step Implement K-12 vertical content action teams

Funding Sources Title II, Part A
N/A

Subgroups Economically Disadvantaged
Foster
Homeless
English Learners
Migrant
Race / Ethnicity / Minority
Student with Disabilities

Systems Coherent Instruction
Effective Leadership
Professional Capacity

Method for Monitoring 
Implementation

Principal and Action Team Meeting agendas, SIP monitoring, curriculum maps, 
assessments

Method for Monitoring 
Effectiveness

Professional Learning Needs Assessment, Student Achievement, TKES observations

Position/Role Responsible Director of Secondary Education

Evidence Based Indicator Strong

Timeline for Implementation Monthly

What partnerships with IHEs, 
business, Non-Profits, 
Community based organizations, 
or any private entity with a 
demonstrated record of success is 
the LEA implementating in 
carrying out this action step(s)?

2.1 OverarchingNeed # 1 49

Action Step # 5

Action Step Implement Math 180 and  Read 180 as an intervention program in middle school

Funding Sources Title II, Part A
IDEA
N/A

Subgroups N/A
Economically Disadvantaged
Foster
Homeless
English Learners
Migrant

2.1 OverarchingNeed # 1 49
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Action Step # 5

Subgroups Race / Ethnicity / Minority
Student with Disabilities

Systems Coherent Instruction
Professional Capacity
Supportive Learning Environment

Method for Monitoring 
Implementation

Master schedule, monthly data reviews, professional learning sign in sheets

Method for Monitoring 
Effectiveness

Read 180 and Math 180 generated student growth reports

Position/Role Responsible Director of Secondary Education and Director of Special Education

Evidence Based Indicator Moderate

Timeline for Implementation Monthly

What partnerships with IHEs, 
business, Non-Profits, 
Community based organizations, 
or any private entity with a 
demonstrated record of success is 
the LEA implementating in 
carrying out this action step(s)?

2.1 OverarchingNeed # 1 50

Action Step # 6

Action Step Implement RAZ Kids for K-12 English Learners

Funding Sources Title III, Part A

Subgroups English Learners

Systems Coherent Instruction

Method for Monitoring 
Implementation

Student accounts

Method for Monitoring 
Effectiveness

LAS Links and Raz Kids reports

Position/Role Responsible Director of Federal Programs

Evidence Based Indicator Demonstrate a Rationale

Timeline for Implementation Yearly

What partnerships with IHEs, 
business, Non-Profits, 
Community based organizations, 
or any private entity with a 
demonstrated record of success is 
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Action Step # 6

What partnerships with IHEs, 
business, Non-Profits, 
Community based organizations, 
or any private entity with a 
demonstrated record of success is 
the LEA implementating in 
carrying out this action step(s)?

2.1 OverarchingNeed # 1 51

Action Step # 7

Action Step Provide support for adding gifted and ESOL endorsements

Funding Sources Title II, Part A

Subgroups N/A
Economically Disadvantaged
Foster
Homeless
English Learners
Migrant
Race / Ethnicity / Minority
Student with Disabilities

Systems Effective Leadership
Professional Capacity

Method for Monitoring 
Implementation

Course completion documentation

Method for Monitoring 
Effectiveness

Number of endorsement completers

Position/Role Responsible Director of Federal Programs and Director of Secondary Education

Evidence Based Indicator Strong

Timeline for Implementation Yearly

What partnerships with IHEs, 
business, Non-Profits, 
Community based organizations, 
or any private entity with a 
demonstrated record of success is 
the LEA implementating in 
carrying out this action step(s)?
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Action Step # 8

Action Step Provide support for Advanced Placement Training

Funding Sources Title II, Part A

Subgroups N/A
Economically Disadvantaged
Foster
Homeless
English Learners
Migrant
Race / Ethnicity / Minority
Student with Disabilities

Systems Effective Leadership

Method for Monitoring 
Implementation

Number of teachers participating

Method for Monitoring 
Effectiveness

TBD

Position/Role Responsible Director of Secondary Education

Evidence Based Indicator Strong

Timeline for Implementation Yearly

What partnerships with IHEs, 
business, Non-Profits, 
Community based organizations, 
or any private entity with a 
demonstrated record of success is 
the LEA implementating in 
carrying out this action step(s)?

2.1 OverarchingNeed # 1 52

Action Step # 9

Action Step Provide ESOL/Title III Parent Nights

Funding Sources Title III, Part A
N/A

Subgroups English Learners

Systems Family and Community Engagement

Method for Monitoring 
Implementation

Agenda, sign in sheets

Method for Monitoring 
Effectiveness

Parent feedback

Position/Role Responsible Director of Federal Programs

Evidence Based Indicator Strong

2.1 OverarchingNeed # 1 52
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Action Step # 9

Timeline for Implementation Yearly

What partnerships with IHEs, 
business, Non-Profits, 
Community based organizations, 
or any private entity with a 
demonstrated record of success is 
the LEA implementating in 
carrying out this action step(s)?

2.1 OverarchingNeed # 1 53

Action Step # 10

Action Step Provide Title I Family Engagement opportunities for parents of identified Title I students

Funding Sources Title I, Part A

Subgroups N/A
Economically Disadvantaged
Foster
Homeless
English Learners
Migrant
Race / Ethnicity / Minority
Student with Disabilities

Systems Family and Community Engagement

Method for Monitoring 
Implementation

Agendas, sign in sheets

Method for Monitoring 
Effectiveness

Parent feedback and Title I surveys

Position/Role Responsible Director of Federal Programs

Evidence Based Indicator Strong

Timeline for Implementation Yearly

What partnerships with IHEs, 
business, Non-Profits, 
Community based organizations, 
or any private entity with a 
demonstrated record of success is 
the LEA implementating in 
carrying out this action step(s)?

2.1 OverarchingNeed # 1 532.1 OverarchingNeed # 1 53
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Action Step # 11

Action Step Utilize SWD Parent Mentor to communicate effectively with families

Funding Sources IDEA
N/A

Subgroups Student with Disabilities

Systems Family and Community Engagement

Method for Monitoring 
Implementation

Number of contacts

Method for Monitoring 
Effectiveness

State mentoring framework with goals

Position/Role Responsible Director of Special Education

Evidence Based Indicator Strong

Timeline for Implementation Quarterly

What partnerships with IHEs, 
business, Non-Profits, 
Community based organizations, 
or any private entity with a 
demonstrated record of success is 
the LEA implementating in 
carrying out this action step(s)?

2.1 OverarchingNeed # 1 54

Action Step # 12

Action Step Provide special education parent nights

Funding Sources N/A

Subgroups Student with Disabilities

Systems Family and Community Engagement

Method for Monitoring 
Implementation

Agendas, sign in sheets

Method for Monitoring 
Effectiveness

Parent feedback

Position/Role Responsible Director of Special Education

Evidence Based Indicator Strong

Timeline for Implementation Yearly

What partnerships with IHEs, 
business, Non-Profits, 
Community based organizations, 
or any private entity with a 

2.1 OverarchingNeed # 1 54
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Action Step # 12

What partnerships with IHEs, 
business, Non-Profits, 
Community based organizations, 
or any private entity with a 
demonstrated record of success is 
the LEA implementating in 
carrying out this action step(s)?

2.1 OverarchingNeed # 1 55

Action Step # 13

Action Step Provide professional learning on the Learning Management System

Funding Sources Title II, Part A

Subgroups N/A
Economically Disadvantaged
Foster
Homeless
English Learners
Migrant
Race / Ethnicity / Minority
Student with Disabilities

Systems Coherent Instruction
Effective Leadership
Professional Capacity

Method for Monitoring 
Implementation

Teacher LMS pages

Method for Monitoring 
Effectiveness

TBD

Position/Role Responsible Director of Technology, Director of Elementary Education, Director of Secondary 
Education

Evidence Based Indicator Strong

Timeline for Implementation Monthly

What partnerships with IHEs, 
business, Non-Profits, 
Community based organizations, 
or any private entity with a 
demonstrated record of success is 
the LEA implementating in 
carrying out this action step(s)?

2.1 OverarchingNeed # 1 552.1 OverarchingNeed # 1 55
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Action Step # 14

Action Step Provide professional learning on the integration of digital resources

Funding Sources Title II, Part A

Subgroups N/A
Economically Disadvantaged
Foster
Homeless
English Learners
Migrant
Race / Ethnicity / Minority
Student with Disabilities

Systems Coherent Instruction
Effective Leadership
Professional Capacity

Method for Monitoring 
Implementation

Survey results

Method for Monitoring 
Effectiveness

TBD

Position/Role Responsible Director of Technology, Director of Elementary Education, Director of Secondary 
Education

Evidence Based Indicator Strong

Timeline for Implementation Monthly

What partnerships with IHEs, 
business, Non-Profits, 
Community based organizations, 
or any private entity with a 
demonstrated record of success is 
the LEA implementating in 
carrying out this action step(s)?

2.1 OverarchingNeed # 1 56

Action Step # 15

Action Step Use of ELLevation for EL data management and ESOL instructional planning

Funding Sources Title III, Part A

Subgroups English Learners

Systems Professional Capacity

Method for Monitoring 
Implementation

# of users on platform

Method for Monitoring 
Effectiveness

TBD

2.1 OverarchingNeed # 1 56
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Action Step # 15

Position/Role Responsible Director of Federal Programs

Evidence Based Indicator Strong

Timeline for Implementation Monthly

What partnerships with IHEs, 
business, Non-Profits, 
Community based organizations, 
or any private entity with a 
demonstrated record of success is 
the LEA implementating in 
carrying out this action step(s)?

2.1 OverarchingNeed # 1 57

Action Step # 16

Action Step Utilize Language Line to communicate with families.

Funding Sources Title III, Part A

Subgroups English Learners

Systems Family and Community Engagement

Method for Monitoring 
Implementation

# of connections

Method for Monitoring 
Effectiveness

TBD

Position/Role Responsible Director of Federal Programs

Evidence Based Indicator Strong

Timeline for Implementation Monthly

What partnerships with IHEs, 
business, Non-Profits, 
Community based organizations, 
or any private entity with a 
demonstrated record of success is 
the LEA implementating in 
carrying out this action step(s)?

2.1 OverarchingNeed # 1 572.1 OverarchingNeed # 1 57
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Action Step # 17

Action Step Provide professional learning on co-teaching, Wilson reading and Fundations, Teachtown, 
Snap and Read Universal

Funding Sources IDEA

Subgroups Student with Disabilities

Systems Coherent Instruction
Professional Capacity
Supportive Learning Environment

Method for Monitoring 
Implementation

Professional learning sign-in sheets

Method for Monitoring 
Effectiveness

TKES observations, student progress

Position/Role Responsible Director of Special Educations

Evidence Based Indicator Strong

Timeline for Implementation Monthly

What partnerships with IHEs, 
business, Non-Profits, 
Community based organizations, 
or any private entity with a 
demonstrated record of success is 
the LEA implementating in 
carrying out this action step(s)?

2.1 OverarchingNeed # 1 58

Action Step # 18

Action Step Provide science support and resources for teachers through GYSTC

Funding Sources Title II, Part A

Subgroups N/A
Economically Disadvantaged
Foster
Homeless
English Learners
Migrant
Race / Ethnicity / Minority
Student with Disabilities

Systems Coherent Instruction
Professional Capacity

Method for Monitoring 
Implementation

Teacher participation logs, sign-in sheets, agendars, GYSTC usage report

Method for Monitoring 
Effectiveness

TKES observations, student achievement in math and science

2.1 OverarchingNeed # 1 58
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Action Step # 18

Position/Role Responsible Director of Secondary Education

Evidence Based Indicator Strong

Timeline for Implementation Yearly

What partnerships with IHEs, 
business, Non-Profits, 
Community based organizations, 
or any private entity with a 
demonstrated record of success is 
the LEA implementating in 
carrying out this action step(s)?

2.1 OverarchingNeed # 1 59

Action Step # 19

Action Step Provide interpretation and translation services

Funding Sources Title I, Part A
N/A

Subgroups English Learners

Systems Family and Community Engagement

Method for Monitoring 
Implementation

Financial reports

Method for Monitoring 
Effectiveness

Parent feedback

Position/Role Responsible Director of Federal Programs

Evidence Based Indicator Strong

Timeline for Implementation Monthly

What partnerships with IHEs, 
business, Non-Profits, 
Community based organizations, 
or any private entity with a 
demonstrated record of success is 
the LEA implementating in 
carrying out this action step(s)?
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Action Step # 20

Action Step Provide multiple avenues for communication to and from parents (website, Learning 
Management System, social media, SIMBLI, Blackboard)

Funding Sources N/A

Subgroups N/A
Economically Disadvantaged
Foster
Homeless
English Learners
Migrant
Race / Ethnicity / Minority
Student with Disabilities

Systems Family and Community Engagement

Method for Monitoring 
Implementation

Number of communications

Method for Monitoring 
Effectiveness

Parent feedback

Position/Role Responsible Director of Communications

Evidence Based Indicator Strong

Timeline for Implementation Monthly

What partnerships with IHEs, 
business, Non-Profits, 
Community based organizations, 
or any private entity with a 
demonstrated record of success is 
the LEA implementating in 
carrying out this action step(s)?

2.1 OverarchingNeed # 1 60

Action Step # 21

Action Step Partner of Oconee Areas Resource Council to provide adult mentors for students

Funding Sources N/A

Subgroups N/A
Economically Disadvantaged
Foster
Homeless
English Learners
Migrant
Race / Ethnicity / Minority
Student with Disabilities

2.1 OverarchingNeed # 1 60



DISTRICT IMPROVEMENT GOALS

Action Step # 21

Systems Family and Community Engagement
Supportive Learning Environment

Method for Monitoring 
Implementation

Electronic sign-in sheets

Method for Monitoring 
Effectiveness

Number of students with a mentor

Position/Role Responsible Director of Student Services

Evidence Based Indicator Promising

Timeline for Implementation Monthly

What partnerships with IHEs, 
business, Non-Profits, 
Community based organizations, 
or any private entity with a 
demonstrated record of success is 
the LEA implementating in 
carrying out this action step(s)?

2.1 OverarchingNeed # 1 61

Action Step # 22

Action Step Implementation of and support for PBIS

Funding Sources N/A

Subgroups N/A
Economically Disadvantaged
Foster
Homeless
English Learners
Migrant
Race / Ethnicity / Minority
Student with Disabilities

Systems Supportive Learning Environment

Method for Monitoring 
Implementation

PBIS coaches meetings

Method for Monitoring 
Effectiveness

Tiered Fidelity Inventory,  SWSS data

Position/Role Responsible Director of Student Services

Evidence Based Indicator Strong

Timeline for Implementation Quarterly

What partnerships with IHEs, 
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Action Step # 22

What partnerships with IHEs, 
business, Non-Profits, 
Community based organizations, 
or any private entity with a 
demonstrated record of success is 
the LEA implementating in 
carrying out this action step(s)?

2.1 OverarchingNeed # 1 62

Action Step # 23

Action Step Utilize RTI Task FOrce to ensure supportive learning environment

Funding Sources N/A

Subgroups N/A
Economically Disadvantaged
Foster
Homeless
English Learners
Migrant
Race / Ethnicity / Minority
Student with Disabilities

Systems Supportive Learning Environment

Method for Monitoring 
Implementation

Agendas, sign in sheets

Method for Monitoring 
Effectiveness

Student progress monitoring

Position/Role Responsible Director of Student Services

Evidence Based Indicator Strong

Timeline for Implementation Quarterly

What partnerships with IHEs, 
business, Non-Profits, 
Community based organizations, 
or any private entity with a 
demonstrated record of success is 
the LEA implementating in 
carrying out this action step(s)?

2.1 OverarchingNeed # 1 62
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2. DISTRICT IMPROVEMENT GOALS

2.2 OverarchingNeed # 2

Overarching Need

Overarching Need as identified in 
CNA Section 3.2

Increase access to digital learning environment

Is Need # 1 also an Equity Gap? No

Root Cause # 1 Lack of sufficient funding

Root Cause # 2 Inconsistency in use of platforms from school to school and teacher to teacher

Root Cause # 3 Lack of devices for students

Root Cause # 4 Staff readiness to implement a Learning Management System

Root Cause # 5 Staff readiness to fully integrate digital curriculum resources

Goal By the end of 2019-20, the school system will increase the effective use of instructional 
technology and digital resources.

2.2 OverarchingNeed # 2 63

Action Step # 1

Action Step Fully utilize the Learning Management System (LMS) to provide quality instruction.

Funding Sources Title II, Part A
N/A

Subgroups N/A
Economically Disadvantaged
Foster
Homeless
English Learners
Migrant
Race / Ethnicity / Minority
Student with Disabilities

Systems Coherent Instruction
Effective Leadership
Professional Capacity
Family and Community Engagement
Supportive Learning Environment

Method for Monitoring 
Implementation

LMS analytics, PL agendas, sign-in sheets

Method for Monitoring 
Effectiveness

Walk-throughs, survey data, TKES 

Position/Role Responsible Chief Academic Officer, Teaching and Learning Directors

Evidence Based Indicator Promising

Timeline for Implementation Monthly

What partnerships with IHEs, 
business, Non-Profits, 
Community based organizations, 
or any private entity with a 
demonstrated record of success is 
the LEA implementating in 
carrying out this action step(s)?2.2 OverarchingNeed # 2 63
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Action Step # 1

What partnerships with IHEs, 
business, Non-Profits, 
Community based organizations, 
or any private entity with a 
demonstrated record of success is 
the LEA implementating in 
carrying out this action step(s)?

2.2 OverarchingNeed # 2 64

Action Step # 2

Action Step Development of a consistent instructional framework.

Funding Sources Title II, Part A
Perkins
N/A

Subgroups N/A
Economically Disadvantaged
Foster
Homeless
English Learners
Migrant
Race / Ethnicity / Minority
Student with Disabilities

Systems Coherent Instruction
Effective Leadership
Professional Capacity

Method for Monitoring 
Implementation

PL Agendas, sign-in sheets

Method for Monitoring 
Effectiveness

Written plan of action and framework

Position/Role Responsible Teaching and Learning Directors

Evidence Based Indicator Strong

Timeline for Implementation Quarterly

What partnerships with IHEs, 
business, Non-Profits, 
Community based organizations, 
or any private entity with a 
demonstrated record of success is 
the LEA implementating in 
carrying out this action step(s)?

2.2 OverarchingNeed # 2 642.2 OverarchingNeed # 2 64
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Action Step # 3

Action Step Increase number of student devices.

Funding Sources N/A

Subgroups N/A
Economically Disadvantaged
Foster
Homeless
English Learners
Migrant
Race / Ethnicity / Minority
Student with Disabilities

Systems Coherent Instruction
Effective Leadership

Method for Monitoring 
Implementation

Inventory records, device:student ratio

Method for Monitoring 
Effectiveness

Blocksi, Google, LMS, and firewall analytics

Position/Role Responsible Director of Technology

Evidence Based Indicator Promising

Timeline for Implementation Monthly

What partnerships with IHEs, 
business, Non-Profits, 
Community based organizations, 
or any private entity with a 
demonstrated record of success is 
the LEA implementating in 
carrying out this action step(s)?

2.2 OverarchingNeed # 2 65

Action Step # 4

Action Step Provide training for current and new staff in the use and monitoring of available district 
digital resources (LMS, PowerSchool, MAP, GO IEP, etc.).

Funding Sources Title II, Part A
N/A

Subgroups N/A
Economically Disadvantaged
Foster
Homeless
English Learners
Migrant
Race / Ethnicity / Minority

2.2 OverarchingNeed # 2 65
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Action Step # 4

Subgroups Student with Disabilities

Systems Coherent Instruction
Effective Leadership
Professional Capacity

Method for Monitoring 
Implementation

PL Agendas, Sign-in sheets, Conference agenda

Method for Monitoring 
Effectiveness

Digital resource analytics, LMS analytics, SLDS data

Position/Role Responsible Teaching and Learning Directors

Evidence Based Indicator Strong

Timeline for Implementation Quarterly

What partnerships with IHEs, 
business, Non-Profits, 
Community based organizations, 
or any private entity with a 
demonstrated record of success is 
the LEA implementating in 
carrying out this action step(s)?

2.2 OverarchingNeed # 2 66

Action Step # 5

Action Step Develop a sustainable budget for digital resources.

Funding Sources N/A

Subgroups N/A

Systems Effective Leadership

Method for Monitoring 
Implementation

Fiscal year budget for local and ELOST funds

Method for Monitoring 
Effectiveness

Sustained digital inventory

Position/Role Responsible Director of Technology

Evidence Based Indicator NA

Timeline for Implementation Yearly

What partnerships with IHEs, 
business, Non-Profits, 
Community based organizations, 
or any private entity with a 
demonstrated record of success is 
the LEA implementating in 

2.2 OverarchingNeed # 2 66
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Action Step # 5

What partnerships with IHEs, 
business, Non-Profits, 
Community based organizations, 
or any private entity with a 
demonstrated record of success is 
the LEA implementating in 
carrying out this action step(s)?

2.2 OverarchingNeed # 2 67

Action Step # 6

Action Step Training for ESOL teachers on the use of SLDS for planning instruction and managing 
data.

Funding Sources Title III, Part A
N/A

Subgroups English Learners

Systems Coherent Instruction
Professional Capacity

Method for Monitoring 
Implementation

Sign-in sheets, PL agenda, conference attendance, SLDS analytics

Method for Monitoring 
Effectiveness

Student record completion in SLDS

Position/Role Responsible Director of Federal Programs

Evidence Based Indicator Strong

Timeline for Implementation Quarterly

What partnerships with IHEs, 
business, Non-Profits, 
Community based organizations, 
or any private entity with a 
demonstrated record of success is 
the LEA implementating in 
carrying out this action step(s)?

2.2 OverarchingNeed # 2 67

Action Step # 7

2.2 OverarchingNeed # 2 67
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Action Step # 7

Action Step Continue and grow assistive technology training for students and staff

Funding Sources IDEA
N/A

Subgroups N/A
Economically Disadvantaged
Foster
Homeless
English Learners
Migrant
Race / Ethnicity / Minority
Student with Disabilities

Systems Coherent Instruction
Professional Capacity
Supportive Learning Environment

Method for Monitoring 
Implementation

Training agendas, sign-in sheets

Method for Monitoring 
Effectiveness

Analytics, Student Performance

Position/Role Responsible Director of Special Education

Evidence Based Indicator Strong

Timeline for Implementation Monthly

What partnerships with IHEs, 
business, Non-Profits, 
Community based organizations, 
or any private entity with a 
demonstrated record of success is 
the LEA implementating in 
carrying out this action step(s)?

2.2 OverarchingNeed # 2 68

Action Step # 8

Action Step Roll out of K-12 parent portal for LMS.

Funding Sources N/A

Subgroups N/A
Economically Disadvantaged
Foster
Homeless
English Learners
Migrant
Race / Ethnicity / Minority

2.2 OverarchingNeed # 2 68
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Action Step # 8

Subgroups Student with Disabilities

Systems Family and Community Engagement

Method for Monitoring 
Implementation

Parent registration and active accounts

Method for Monitoring 
Effectiveness

LMS analytics, parent surveys

Position/Role Responsible Director of Technology

Evidence Based Indicator Strong

Timeline for Implementation Monthly

What partnerships with IHEs, 
business, Non-Profits, 
Community based organizations, 
or any private entity with a 
demonstrated record of success is 
the LEA implementating in 
carrying out this action step(s)?

2.2 OverarchingNeed # 2 69

Action Step # 9

Action Step Utilize Language Line to communicate with families.

Funding Sources Title I, Part A
N/A

Subgroups English Learners

Systems Family and Community Engagement

Method for Monitoring 
Implementation

Number of connections

Method for Monitoring 
Effectiveness

Parent surveys

Position/Role Responsible Director of Federal Programs

Evidence Based Indicator Strong

Timeline for Implementation Monthly

What partnerships with IHEs, 
business, Non-Profits, 
Community based organizations, 
or any private entity with a 
demonstrated record of success is 
the LEA implementating in 
carrying out this action step(s)?
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Action Step # 10

Action Step Provide appropriate and compliant technology infrastructure to support instruction.

Funding Sources N/A

Subgroups N/A
Economically Disadvantaged
Foster
Homeless
English Learners
Migrant
Race / Ethnicity / Minority
Student with Disabilities

Systems Coherent Instruction
Effective Leadership
Professional Capacity
Family and Community Engagement
Supportive Learning Environment

Method for Monitoring 
Implementation

Usage data, active users, bandwidth

Method for Monitoring 
Effectiveness

Network up-time

Position/Role Responsible Director of Technology

Evidence Based Indicator NA

Timeline for Implementation Others : Daily

What partnerships with IHEs, 
business, Non-Profits, 
Community based organizations, 
or any private entity with a 
demonstrated record of success is 
the LEA implementating in 
carrying out this action step(s)?

2.2 OverarchingNeed # 2 70
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2. DISTRICT IMPROVEMENT GOALS

2.3 OverarchingNeed # 3

Overarching Need

Overarching Need as identified in 
CNA Section 3.2

College and career readiness

Is Need # 1 also an Equity Gap? Yes

Root Cause # 1 Lack of participation in vocational Dual Enrollment

Root Cause # 2 Middle school schedule does not allow all students to participate in career planning

Root Cause # 3 Lack of marketing of CTAE opportunities

Root Cause # 4 Lack of time and appropriate career lessons in elementary schools

Root Cause # 5 High school counselors' work load limits students' opportunities to participate in career 
planning

Goal The 2019-20 overall district CCRPI score will be in the top quartile in the state.

2.3 OverarchingNeed # 3 71

Equity Gap

Equity Gap Pathway completers

Content Area(s) Other : CTAE

Grade Level Span(s) K
1
2
3
4
5
6
7
8
9
10
11
12
NA

Subgroup(s) Economically Disadvantaged
Race / Ethnicity / Minority

Equity interventions EI-1 Provide targeted teacher development on content, pedagogy and student supports 
and interventions 

2.3 OverarchingNeed # 3 712.3 OverarchingNeed # 3 71
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Action Step # 1

Action Step Increase the number of students participating in Advanced Placement and dual 
enrollment courses.

Funding Sources Title II, Part A
Perkins
N/A

Subgroups N/A
Economically Disadvantaged
Foster
Homeless
English Learners
Migrant
Race / Ethnicity / Minority
Student with Disabilities

Systems Coherent Instruction
Effective Leadership
Professional Capacity

Method for Monitoring 
Implementation

Number of students enrolled in AP courses and dual enrollment, conference participation

Method for Monitoring 
Effectiveness

College credits earned, Number of AP Scholars

Position/Role Responsible Director of Secondary and Director of CTAE

Evidence Based Indicator Promising

Timeline for Implementation Yearly

What partnerships with IHEs, 
business, Non-Profits, 
Community based organizations, 
or any private entity with a 
demonstrated record of success is 
the LEA implementating in 
carrying out this action step(s)?

2.3 OverarchingNeed # 3 72

Action Step # 2

Action Step Strengthen Tier I instructional practices in all classrooms.

Funding Sources Title I, Part A
Title II, Part A
Title III, Part A
Title V, Part B
IDEA
Perkins
N/A
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Action Step # 2

Subgroups N/A
Economically Disadvantaged
Foster
Homeless
English Learners
Migrant
Race / Ethnicity / Minority
Student with Disabilities

Systems Coherent Instruction
Effective Leadership
Professional Capacity
Supportive Learning Environment

Method for Monitoring 
Implementation

PL Agendas, Sign-in sheets, Conference agendas

Method for Monitoring 
Effectiveness

Student Achievement (Milestones, MAP), progress monitoring data, data teaming

Position/Role Responsible Teaching and Learning Directors

Evidence Based Indicator Strong

Timeline for Implementation Monthly

What partnerships with IHEs, 
business, Non-Profits, 
Community based organizations, 
or any private entity with a 
demonstrated record of success is 
the LEA implementating in 
carrying out this action step(s)?

2.3 OverarchingNeed # 3 73

Action Step # 3

Action Step Increase the number of students completing an Advanced Academic and/or CTAE 
pathway.

Funding Sources Title II, Part A
Perkins
N/A

Subgroups N/A
Economically Disadvantaged
Foster
Homeless
English Learners
Migrant
Race / Ethnicity / Minority
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Action Step # 3

Subgroups Student with Disabilities

Systems Coherent Instruction
Effective Leadership
Professional Capacity

Method for Monitoring 
Implementation

Number of pathway completers

Method for Monitoring 
Effectiveness

The number of pathway completers

Position/Role Responsible Director of Secondary Ed and Director of CTAE

Evidence Based Indicator Moderate

Timeline for Implementation Yearly

What partnerships with IHEs, 
business, Non-Profits, 
Community based organizations, 
or any private entity with a 
demonstrated record of success is 
the LEA implementating in 
carrying out this action step(s)?

2.3 OverarchingNeed # 3 74

Action Step # 4

Action Step Increase the number of students taking and passing an EOPA.

Funding Sources Perkins
N/A

Subgroups N/A
Economically Disadvantaged
Foster
Homeless
English Learners
Migrant
Race / Ethnicity / Minority
Student with Disabilities

Systems Coherent Instruction
Effective Leadership
Professional Capacity

Method for Monitoring 
Implementation

Purchase orders for assessments

Method for Monitoring 
Effectiveness

EOPA results
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Action Step # 4

Position/Role Responsible Director of CTAE

Evidence Based Indicator Strong

Timeline for Implementation Yearly

What partnerships with IHEs, 
business, Non-Profits, 
Community based organizations, 
or any private entity with a 
demonstrated record of success is 
the LEA implementating in 
carrying out this action step(s)?

2.3 OverarchingNeed # 3 75

Action Step # 5

Action Step Examine option for offering additional high school credits in middle school.

Funding Sources N/A

Subgroups N/A
Economically Disadvantaged
Foster
Homeless
English Learners
Migrant
Race / Ethnicity / Minority
Student with Disabilities

Systems Coherent Instruction
Effective Leadership

Method for Monitoring 
Implementation

Course options

Method for Monitoring 
Effectiveness

Number of HS credits offered in middle schools

Position/Role Responsible Director of Secondary and Director of CTAE

Evidence Based Indicator NA

Timeline for Implementation Yearly

What partnerships with IHEs, 
business, Non-Profits, 
Community based organizations, 
or any private entity with a 
demonstrated record of success is 
the LEA implementating in 
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Action Step # 5

What partnerships with IHEs, 
business, Non-Profits, 
Community based organizations, 
or any private entity with a 
demonstrated record of success is 
the LEA implementating in 
carrying out this action step(s)?

2.3 OverarchingNeed # 3 76

Action Step # 6

Action Step Utilize the CTAE District Leadership Team to create a CTAE Improvement Plan with 
goals and action steps.

Funding Sources Perkins

Subgroups N/A
Economically Disadvantaged
Foster
Homeless
English Learners
Migrant
Race / Ethnicity / Minority
Student with Disabilities

Systems Coherent Instruction
Effective Leadership
Professional Capacity

Method for Monitoring 
Implementation

CTAE Improvement Plan, Agendas, Sign-in sheets

Method for Monitoring 
Effectiveness

Number of pathway completers

Position/Role Responsible Director of CTAE

Evidence Based Indicator Strong

Timeline for Implementation Quarterly

What partnerships with IHEs, 
business, Non-Profits, 
Community based organizations, 
or any private entity with a 
demonstrated record of success is 
the LEA implementating in 
carrying out this action step(s)?

2.3 OverarchingNeed # 3 762.3 OverarchingNeed # 3 76
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Action Step # 7

Action Step Increase the number of students taking the career awareness/transition course in the 
middle school.

Funding Sources Perkins
N/A

Subgroups N/A
Economically Disadvantaged
Foster
Homeless
English Learners
Migrant
Race / Ethnicity / Minority
Student with Disabilities

Systems Coherent Instruction
Effective Leadership

Method for Monitoring 
Implementation

Number of students enrolled, student schedules

Method for Monitoring 
Effectiveness

Number of students completing the course

Position/Role Responsible Director of CTAE

Evidence Based Indicator Strong

Timeline for Implementation Yearly

What partnerships with IHEs, 
business, Non-Profits, 
Community based organizations, 
or any private entity with a 
demonstrated record of success is 
the LEA implementating in 
carrying out this action step(s)?

2.3 OverarchingNeed # 3 77

Action Step # 8

Action Step Increase the number of CTAE teachers participating in GACTE and CTAERN courses.

Funding Sources Perkins

Subgroups N/A
Economically Disadvantaged
Foster
Homeless
English Learners
Migrant
Race / Ethnicity / Minority
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Action Step # 8

Subgroups Student with Disabilities

Systems Coherent Instruction
Effective Leadership
Professional Capacity

Method for Monitoring 
Implementation

Conference agenda and registration, course participation

Method for Monitoring 
Effectiveness

Conference and course completion

Position/Role Responsible Director of CTAE

Evidence Based Indicator Strong

Timeline for Implementation Yearly

What partnerships with IHEs, 
business, Non-Profits, 
Community based organizations, 
or any private entity with a 
demonstrated record of success is 
the LEA implementating in 
carrying out this action step(s)?
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Action Step # 9

Action Step Implement a consistent framework for K-12 career education lessons.

Funding Sources Perkins
N/A

Subgroups N/A
Economically Disadvantaged
Foster
Homeless
English Learners
Migrant
Race / Ethnicity / Minority
Student with Disabilities

Systems Coherent Instruction
Effective Leadership
Professional Capacity
Supportive Learning Environment

Method for Monitoring 
Implementation

K-12 Career Framework, career lessons

Method for Monitoring 
Effectiveness

Counselor Companion data
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Action Step # 9

Position/Role Responsible Director of CTAE, Director of Elementary, Director of Secondary, Director of Student 
Support Services

Evidence Based Indicator Promising

Timeline for Implementation Quarterly

What partnerships with IHEs, 
business, Non-Profits, 
Community based organizations, 
or any private entity with a 
demonstrated record of success is 
the LEA implementating in 
carrying out this action step(s)?
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Action Step # 10

Action Step Provide professional learning on STEM integration.

Funding Sources Title II, Part A
N/A

Subgroups N/A
Economically Disadvantaged
Foster
Homeless
English Learners
Migrant
Race / Ethnicity / Minority
Student with Disabilities

Systems Coherent Instruction
Effective Leadership
Professional Capacity

Method for Monitoring 
Implementation

Sign-in sheets, agendas

Method for Monitoring 
Effectiveness

STEM certification, student achievement in science and math

Position/Role Responsible Director of Elementary Ed. and Director of Secondary Ed. and Director of Technology Ed.

Evidence Based Indicator Strong

Timeline for Implementation Yearly

What partnerships with IHEs, 
business, Non-Profits, 
Community based organizations, 
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Action Step # 10

What partnerships with IHEs, 
business, Non-Profits, 
Community based organizations, 
or any private entity with a 
demonstrated record of success is 
the LEA implementating in 
carrying out this action step(s)?

2.3 OverarchingNeed # 3 80

Action Step # 11

Action Step Provide opportunity for middle school students to visit local technical college.

Funding Sources N/A

Subgroups N/A
Economically Disadvantaged
Foster
Homeless
English Learners
Migrant
Race / Ethnicity / Minority
Student with Disabilities

Systems Coherent Instruction
Family and Community Engagement
Supportive Learning Environment

Method for Monitoring 
Implementation

Bus rosters, technical college visit dates

Method for Monitoring 
Effectiveness

# of students touring technical college

Position/Role Responsible Director of CTAE

Evidence Based Indicator NA

Timeline for Implementation Quarterly

What partnerships with IHEs, 
business, Non-Profits, 
Community based organizations, 
or any private entity with a 
demonstrated record of success is 
the LEA implementating in 
carrying out this action step(s)?
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Action Step # 12

Action Step Increase the use of Counselor Companion to support students in grades 6-12.

Funding Sources Perkins
N/A

Subgroups N/A
Economically Disadvantaged
Foster
Homeless
English Learners
Migrant
Race / Ethnicity / Minority
Student with Disabilities

Systems Coherent Instruction
Effective Leadership
Professional Capacity
Supportive Learning Environment

Method for Monitoring 
Implementation

# of populated accounts

Method for Monitoring 
Effectiveness

BRIDGE Data

Position/Role Responsible Director of CTAE, Director of Secondary, Director of Elementary

Evidence Based Indicator Promising

Timeline for Implementation Yearly

What partnerships with IHEs, 
business, Non-Profits, 
Community based organizations, 
or any private entity with a 
demonstrated record of success is 
the LEA implementating in 
carrying out this action step(s)?
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Action Step # 13

Action Step Provide access to specialized nursing services and behavior supports for students with 
disabilities.

Funding Sources IDEA
N/A

Subgroups Student with Disabilities

Systems Supportive Learning Environment

Method for Monitoring 
Implementation

Supports provided
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Action Step # 13

Method for Monitoring 
Effectiveness

IEP requirements

Position/Role Responsible Director of Special Education

Evidence Based Indicator Strong

Timeline for Implementation Quarterly

What partnerships with IHEs, 
business, Non-Profits, 
Community based organizations, 
or any private entity with a 
demonstrated record of success is 
the LEA implementating in 
carrying out this action step(s)?

2.3 OverarchingNeed # 3 82

Action Step # 14

Action Step Provide parent nights which address college and career success factors.

Funding Sources Title I, Part A
Title III, Part A
IDEA
Perkins
N/A

Subgroups N/A
Economically Disadvantaged
Foster
Homeless
English Learners
Migrant
Race / Ethnicity / Minority
Student with Disabilities

Systems Family and Community Engagement
Supportive Learning Environment

Method for Monitoring 
Implementation

Parent night Agendas, Sign In Sheets

Method for Monitoring 
Effectiveness

Parent Surveys

Position/Role Responsible Director of  CTAE, Director of Secondary

Evidence Based Indicator Promising

Timeline for Implementation Yearly

What partnerships with IHEs, 
business, Non-Profits, 
Community based organizations, 
or any private entity with a 
demonstrated record of success is 
the LEA implementating in 
carrying out this action step(s)?2.3 OverarchingNeed # 3 82
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Action Step # 14

What partnerships with IHEs, 
business, Non-Profits, 
Community based organizations, 
or any private entity with a 
demonstrated record of success is 
the LEA implementating in 
carrying out this action step(s)?
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Action Step # 15

Action Step Increase communication and marketing of CTAE and Advanced Academic Pathways to 
students and parents.

Funding Sources Perkins
N/A

Subgroups N/A
Economically Disadvantaged
Foster
Homeless
English Learners
Migrant
Race / Ethnicity / Minority
Student with Disabilities

Systems Coherent Instruction
Family and Community Engagement
Supportive Learning Environment

Method for Monitoring 
Implementation

Parent night agendas, social media, marketing artifacts

Method for Monitoring 
Effectiveness

Parent surveys, Participation rates

Position/Role Responsible Director of CTAE

Evidence Based Indicator Promising

Timeline for Implementation Yearly

What partnerships with IHEs, 
business, Non-Profits, 
Community based organizations, 
or any private entity with a 
demonstrated record of success is 
the LEA implementating in 
carrying out this action step(s)?
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Action Step # 16

Action Step Engage businesses in the schools through STEM, CTAE Advisory committees, WBL/YAP, 
School Councils, REACH, mock interviews.

Funding Sources IDEA
Perkins
N/A

Subgroups N/A
Economically Disadvantaged
Foster
Homeless
English Learners
Migrant
Race / Ethnicity / Minority
Student with Disabilities

Systems Family and Community Engagement
Supportive Learning Environment

Method for Monitoring 
Implementation

# of business participants

Method for Monitoring 
Effectiveness

# of Business Partnerships, REACH financial assistance

Position/Role Responsible Teaching & Learning Directors

Evidence Based Indicator Promising

Timeline for Implementation Yearly

What partnerships with IHEs, 
business, Non-Profits, 
Community based organizations, 
or any private entity with a 
demonstrated record of success is 
the LEA implementating in 
carrying out this action step(s)?
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Action Step # 17

Action Step Utilize special education parent mentor to communicate effectively with families.

Funding Sources IDEA
N/A

Subgroups Student with Disabilities

Systems Family and Community Engagement
Supportive Learning Environment

Method for Monitoring 
Implementation

# of contacts
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Action Step # 17

Method for Monitoring 
Effectiveness

Parent Survey

Position/Role Responsible Director of Special Education

Evidence Based Indicator Promising

Timeline for Implementation Quarterly

What partnerships with IHEs, 
business, Non-Profits, 
Community based organizations, 
or any private entity with a 
demonstrated record of success is 
the LEA implementating in 
carrying out this action step(s)?
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Action Step # 18

Action Step Implement REACH Scholar Program for selected students.

Funding Sources N/A

Subgroups Economically Disadvantaged

Systems Family and Community Engagement
Supportive Learning Environment

Method for Monitoring 
Implementation

# of REACH Scholars

Method for Monitoring 
Effectiveness

REACH Scholars funds raised, completion of program requirements

Position/Role Responsible Director of Federal Programs & CTAE

Evidence Based Indicator NA

Timeline for Implementation Yearly

What partnerships with IHEs, 
business, Non-Profits, 
Community based organizations, 
or any private entity with a 
demonstrated record of success is 
the LEA implementating in 
carrying out this action step(s)?
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3 Required Questions

Required Questions

Stakeholder Involvement to Improve and Coordinate Activities

In developing this plan, briefly describe how 
the district sought advice from individuals 
and organizations [teachers, principals, 
other school leaders, paraprofessionals 
(including organizations representing such 
individuals), specialized instructional 
support personnel, charter school leaders (in 
a district that has charter schools), parents, 
community partners, and other 
organizations or partners with relevant and 
demonstrated expertise in Federal ESSA 
programs and activities designed to meet the 
purpose of Title II, Part A] regarding   ●  
how best to improve the district’s activities 
to meet the purpose of Title II, Part A;
  ●  and to coordinate district activities 
under Title II, Part A with other related 
strategies, programs, Federal ESSA 
programs (Title I, Part A; Title I, Part A 
Children in Foster Care; Title I, Part A 
Family School Partnerships; Title I, Part C; 
Title III, Part A; Title IV, Part A; Title IV, 
Part B) and activities being conducted in the 
community.

A needs assessment is completed to determine the district's needs related to 
Title II-A.  This process includes examining student achievement, results from 
surveys, professional learning plans, teacher recruitment and retention data, 
professional qualifications, and paraprofessional data, class size data, and 
verbal input from stakeholders.  The professional learning priorities for 
2019-2020 are Action Teams, selecting appropriate interventions, digital 
integration, data teaming, mentoring new teachers and leaders, support for 
teachers working with gifted learners, support for teachers working with ELs, 
Daily 5, leadership development, CGI, STEM, peer observations, 
understanding and using MAP scores, writing, and understanding and using 
the features of SLDS.  OCS consults with local private schools about 
participating in Title II-A.  The most recent data revealed that teaching 
positions open rarely in OCS.  When vacancies occur, an effort is made to 
move a certified teacher who is currently working as a paraprofessional into 
the vacant position.  Applications are accepted by HR on a continual basis so 
that when vacancies occur there is already a large pool of qualified applicants.  
OCS invites all stakeholders to collaborate on the development of the plan 
through social media and the website.
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Serving Low Income and Minority Children

Describe how the district will ensure that 
low-income and minority children enrolled 
in Title I schools and/or programs are not 
served at disproportionate rates by:  1.  
ineffective teachers
  2.  out-of-field teachers
  3.  inexperienced teachers

(Please specifically address all three 

Oconee County Schools hires applicants that meet professional qualifications. 
For many years the district has had 100% Highly Qualified (as defined by 
NCLB/ESEA) teachers and paraprofessionals. District leadership carefully 
reviews equity data and takes note of any areas in which low-income and/or 
minority children may be being served more often by inexperienced or 
ineffective teachers.  If these issues are noted, school leadership is asked to 
monitor rostering of students to correct them.  The Title II-A Coordinator will 
have each principal sign an affirmation that, to the extent possible, no student 
is placed with an ineffective or inexperienced teacher two years in a row.
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Serving Low Income and Minority Children

Describe how the district will ensure that 
low-income and minority children enrolled 
in Title I schools and/or programs are not 
served at disproportionate rates by:  1.  
ineffective teachers
  2.  out-of-field teachers
  3.  inexperienced teachers

(Please specifically address all three 
variables)

Oconee County Schools hires applicants that meet professional qualifications. 
For many years the district has had 100% Highly Qualified (as defined by 
NCLB/ESEA) teachers and paraprofessionals. District leadership carefully 
reviews equity data and takes note of any areas in which low-income and/or 
minority children may be being served more often by inexperienced or 
ineffective teachers.  If these issues are noted, school leadership is asked to 
monitor rostering of students to correct them.  The Title II-A Coordinator will 
have each principal sign an affirmation that, to the extent possible, no student 
is placed with an ineffective or inexperienced teacher two years in a row.

3 Required Questions 87

Professional Growth Systems 

Describe the district's systems of 
professional growth and improvement (for 
serving both the district and individual 
schools). The description might include:
  ●  how the district uses data and other 
evidence to identify teacher and student 
needs and to inform professional 
development strategy;
  ●  how district policies provide sufficient 
time and resources to ensure professional 
development is sustained, ongoing, and 
job-embedded;
  ●  how the district builds the requisite 
leadership capacity for those who facilitate 
professional development (and sustains 
them over time);
  ●  how the district is moving toward 
evidence-based professional development 
that aligns with ESSA's new definition of 
professional development; and
  ●  what measures will be used to determine 
whether district and school efforts are 
resulting in improvements in teaching and 
student outcomes. 

Oconee County Schools uses a strategic plan process to identify district goals 
based on multiple data sources including MAP scores, Milestones scores, 
administrative and teacher feedback, school improvement monitoring reviews, 
and more.  The schools then use the district strategic plan to guide school 
improvement plans which focus upon the district goals as well as additional 
goals unique to each school based on the school's data.
Professional growth and improvement areas are embedded within the district 
strategic plan and school improvement plans.  The district strategic plan 
embeds professional learning strategies and leadership development through 
ongoing professional learning for teacher leaders as well as building leaders.  
The teacher leaders work collaboratively throughout the year to review student 
achievement data and review and revise curriculum and instruction strategies.  
The leadership team then shares and collaborates with building level 
instructors and administrators to meet learning goals within the data teams 
established in each building.
The data team process for the district and buildings focus on four questions:
  1.  What do the students know?    
  2.  How do we know if they know it?    
  3.  What do we do if they do not know it?    
  4.  What do we do if they do know it?

The team then works through these questions and continues to embed and 
incorporate professional learning activities to meet the needs of the learning 
community based on the data and collaborative feedback.
Each school completes a professional learning plan to address identified areas 
which support the action steps in the school improvement plans.  In addition, 
each building level principal works with individual faculty and staff members 
to develop professional growth plans for the individual.  The administration 
works with the faculty and staff throughout the school year to reflect and 
monitor the progress toward meeting the individual professional learning 
targets.
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PQ – Intent to Waive Certification 

For the current fiscal year, using the 
flexibility granted under Georgia charter law 
[OCGA 20-2-2065] or State Board Rule - 
Strategic Waivers [160-5-1-.33], does the 
district intend to waive teacher certification - 
Yes or No? [ESSA Sec. 1112(e)(1)(B)(ii)]

The district waives certification for teachers.  

3 Required Questions 88

PQ – Waiver Recipients 

If the LEA waives certification, specify 
whether or not, in the current fiscal year, 
certification is waived:  1.  for all teachers 
(except Special Education), or
  2.  for a select group of teachers. If waived 
for a select group of teachers, the response 
must address content fields and grade level 
bands (P-5, 4-8, 6-12, P-12).

[Note that in Georgia certification 
requirements for Special Education 
CANNOT be waived.  All Special Education 
teachers are required to hold GaPSC special 
education certification that is in-field for the 
course to which the teacher is assigned.  All 
educators must hold a GaPSC issued 
Clearance Certificate.] [O.C.G.A. 20-2-211.1, 
SBOE 160-4-9-.05, ESSA Sec. 
1112(e)(1)(B)(ii)]

The district waives certification for all teachers.  

3 Required Questions 88

PQ – Minimum Qualification 

If the district waives certification, state the 
minimum professional qualifications 
required for employment of teachers for 
whom certification is waived (example: 
Bachelor's Degree, Content Assessment, 
Coursework, Field Experience etc.). If no 
requirements exist beyond a Clearance 
Certificate, please explicitly state so. [Sec. 
1112(e)(1)(B)(ii)]

Oconee County Schools will require certification from the Georgia 
Professional Standards Commission as the qualification for most certified 
positions.  When the school district determines that alternative credentials can 
provide an equivalent quality instructor for a specific position, the minimum 
professional qualifications will include a bachelor's degree and/or 
demonstrated successful experience in a related field, and/or successful 
performance on a pertinent content assessment.
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State and Federally Identified Schools 

Describe actions the district will take to 
assist its state and federally-identified 
schools (CSI and TSI) needing support. 
Include the prioritization of Title II, Part A 
funds.

The district does not have any schools identified as needing support.

3 Required Questions 89

CTAE Coordination

Describe how the district will support 
programs that coordinate and integrate 
academic and career and technical education 
content through:
  ●  coordinated instructional strategies, that 
may incorporate experiential learning 
opportunities and promote skills attainment 
important to in-demand occupations or 
industries; and
  ●  work-based learning opportunities that 
provide students in-depth interaction with 
industry professionals and, if appropriate, 
academic credit.

Career, Technical, and Agriculture Education instructors will continue to 
participate in professional learning on specific pathways and skills attainment.  
In addition, the teachers work closely with business and industry leaders 
through their advisory committees to incorporate applicable workplace skills 
into the classroom.  In addition to completing job shadowing experiences as 
teachers, they also have business leaders associated with their pathway work 
with the students through guest speaking activities, internship experiences, 
and potential job placements.  The programs also work with the industries to 
identify which credentialing assessment (end of pathway assessment) will 
provide entry level job skills upon completion of a pathway.
Each program area works closely with the youth apprenticeship coordinator to 
provide job opportunities for students.  There are multiple placements that are 
associated with specific career pathways and academic pathways offered in the 
schools.  Students within the program are required to keep a portfolio as well 
as demonstrate proficiency on a training plan aligned to the business 
standards.  The training plan is developed for each student in association with 
the business leaders who are mentoring the student.
In addition to youth apprenticeships, student also participate in a program 
with The University of Georgia titled "Young Dawgs."  This program has 
clearly defined criteria for the students to complete which is associated with 
their high school coursework as well as the research/work completed at The 
University of Georgia under the supervision of a mentor within the career 
field.  Students complete a research project and present it at the end of the 
program.
Another work-based learning experience for students is the early childhood 
education program.  Students complete the pathway while also working in an 
early childhood center or classroom.  Many of the students move on to become 
youth apprenticeship students the following year.
The district works with counselors to incorporate career lesson plans in grades 
K-5.
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Efforts to Reduce Overuse of Discipline Practices that Remove Students from the Classroom 

Describe how the district will support efforts 
to reduce the overuse of discipline practices 
that remove students from the classroom, 
which may include identifying and 
supporting schools with high rates of 
discipline, disaggregated by each of the 
subgroups of students.

The district will meet with principals on an on-going basis to analyze student 
discipline data and identify trends and patterns.  The district will also support 
the implementation of Positive Behavior Interventions and Supports (PBIS).  
The district will assist schools in developing a continuum of discipline 
practices that are progressive in nature for the purpose of providing discipline 
consequences without removing students from the classroom when 
appropriate.

3 Required Questions 90

Middle and High School Transition Plans 

Describe how the district will implement 
strategies to facilitate effective transitions 
for students from middle grades to high 
school and from high school to 
postsecondary education including:
   ●  coordination with institutions of higher 
education, employers and local partners; and
  ●  increased student access to early college 
high school or dual or concurrent 
enrollment opportunities or career 
counseling to identify student interests and 
skills.

Oconee County Schools offers multiple opportunities for middle school 
parents to learn more about high school through parent nights as well as 
course opportunities.  During the 2019-20 school year, middle school students 
will participate in a career course which provides transitional information for 
high school.  The course content includes information about graduation 
requirements in high school, career pathways, career interest scores, dual 
enrollment opportunities, and extra-curricular and intra-curricular 
organizations.  In addition to the course content, guest speakers from the 
community and the high school counselors speak to the students about what 
they will experience in the high schools.  The students also take a field trip to 
the high schools and tour the facilities prior to registering for classes the next 
year.
At the time of high school registration, the middle schools host a "Parent 
College" to inform parents of all the opportunities and information they need 
to know about transitioning to the high schools.  In addition to the middle 
schools parent night, the high schools have an additional parent night which 
give more specific information about the registration process.  All the activities 
are coordinating to aid in a gradual understanding of high school.
Parents and students in the 8th grade are informed about dual enrollment .  As 
the students move into the high school, dual enrollment  information is shared 
at each grade level through parent nights and student assemblies.  In addition, 
the district is working to ensure additional post-secondary options are 
available for students including partnering with the technical college to allow 
current high school instructors to serve as the technical college instructor to 
teach college courses on the high school campus. The district will be working 
with Athens Technical College to create additional opportunities for students 
to receive college and high school credit while completing academic and career 
technical courses.  Counselors work with students throughout the year to 
identify interests and skills.
The high schools have multiple student assemblies to inform the students 
about the options available at the post-secondary level including guest speakers 
from the technical college and universities.  In addition, there are parent nights 
to provide parents information on post-secondary options for students 
including military, workplace, and/or college.  Part of the parent meetings 
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Middle and High School Transition Plans 

Describe how the district will implement 
strategies to facilitate effective transitions 
for students from middle grades to high 
school and from high school to 
postsecondary education including:
   ●  coordination with institutions of higher 
education, employers and local partners; and
  ●  increased student access to early college 
high school or dual or concurrent 
enrollment opportunities or career 
counseling to identify student interests and 
skills.

include admission counselors presenting to the parents on the requirements 
for entry into their institutions.  In addition, there are guest speakers to help 
parents and students navigate the financial requirements associated with 
college.  
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Preschool Transition Plans 

Describe how the district will support, 
coordinate, and integrate services with early 
childhood programs at the district or school 
level, including plans for transition of 
participants in such programs to local 
elementary school programs.

State lottery funded preK services are not offered through the school system in 
Oconee County Schools for general education students.  These services for 
general education children are offered through multiple local daycare 
providers.  OCS does provide special needs preK services to a number of 
students.  These classes are housed in one our schools, which allows the young 
learners the opportunity to integrate into the traditional school setting from 
the start.  For the non-special education learners, the system works with the 
daycare centers to coordinate the transition from the daycare setting to the 
public school setting.  This transition is facilitated through a kindergarten 
registration time that includes a brief screening, several fun school activities, 
and a time for parents to meet the school administration.  The OCS special 
education department conducts monthly preschool screenings in the spring, 
which also allows early identification of at-risk learners. OCS provides mass 
speech screenings at all local daycares. 
OCS is also involved in several local charitable organizations that seek to 
provide services to the more needy families in our community.  Though these 
endeavors are not specifically targeted at the educational needs of 
preschool-age children, this exposure does afford the system the opportunity 
for additional early identification.  Oconee County Schools will continue to 
support, coordinate, and integrate services with early childhood programs in 
our county.
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Title I, Part A - Targeted Assisted Schools Description 

If applicable, provide a description of how 
teachers, in consultation with parents, 
administrators, and pupil services personnel, 
will identify the eligible children most in 
need of services in Title I targeted assistance 
schools.  The description must include the 
multi-criteria selection to be used to identify 
the students to be served.

Oconee County Schools operates six Targeted Assistance programs, at CFES, 
HSES, DCES, OCPS, OCES, and OCMS.  Each of these schools uses Title I 
funds to provide supplemental instruction and support to eligible children 
identified as having the greatest academic need.  Eligible children are those 
who are identified by the school as failing, or most at-risk of failing, to meet 
the state's academic achievement standards.  Children are selected by teachers 
and administrators on the basis of multiple, educationally-related, objective 
criteria.  Separate criteria are established by each school for each content area 
and each grade level being targeted, and include NWEA MAP Reading and 
Math scores, prior year Milestones Reading ELA and Math scores, and course 
grades in Reading and Math.  For students in grades K-2, a teacher 
recommendation is also used.  Rank-ordered lists of students are generated for 
both Reading and Math and the most at-risk students are served.  New 
students are assessed to determine eligibility for services.  Additionally, 
children who are migratory or homeless, those enrolled in a program for 
neglected or delinquent children, and those who attended Head Start within 
the previous two years are also eligible for Title I services.
As each school works to develop its Title I Targeted Assistance Plan for the 
coming year, they invite parents and other community stakeholders to review 
their draft version(s) and provide input and suggestions for improvement.  All 
parents and community stakeholders are invited and encouraged to participate 
in the development of the district's Parent and Family Engagement Plan.  An 
electronic draft of the plan is also available on the school district website for all 
parents and stakeholders to review.   Title I schools will also work closely with 
the Special Education Parent Mentor to collaborate when appropriate to 
provide parent involvement activities.  Each Spring, parents of identified Title I 
students are asked to complete a survey in which they evaluate the Title I 
program at their child's school and provide feedback about the Title I services 
in which their child has participated during the year.  This survey is available 
electronically as well as in print.  Results from the survey are reviewed very 
carefully and used to determine the effectiveness of the Title I program at each 
school as well as to plan for the coming year.  Each Title I school will jointly 
develop with parents a school-parent compact that outlines how parents, the 
entire school staff, and students will share the responsibility for improved 
student academic achievement and the means by which the school and parents 
will build and develop a partnership to help children achieve the state's high 
standards.  This compact will be written in family-friendly language and to the 
extent practicable, in a language that parents can understand and will be 
distributed to parents of identified Title I students.  Title I teachers at each 
school and the Title I Director provide workshops for parents on topics 
including preparing for the Georgia Milestones End-of-Grade Assessment, 
understanding the Georgia Standards of Excellence and the school's 
curriculum, understanding the MAP assessment and how results from MAP 
can help us help your child, understanding the Title I program and how it 
benefits your child, ways parents can monitor their child's progress, and how 
to have a successful parent-teacher conference.  Take-home materials are 
provided at many of these workshops, and childcare is provided as needed.  
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Title I, Part A - Targeted Assisted Schools Description 

If applicable, provide a description of how 
teachers, in consultation with parents, 
administrators, and pupil services personnel, 
will identify the eligible children most in 
need of services in Title I targeted assistance 
schools.  The description must include the 
multi-criteria selection to be used to identify 
the students to be served.

Computers are available at each Title I school for parent use during the school 
day.  Some Title I schools have a family engagement center.
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Title I, Part A – Instructional Programs

Provide a general description of the 
instructional program in the following:
  ●  Title I schoolwide schools;
  ●  Targeted Assistance Schools; and
  ●  schools for children living in local 
institutions for neglected or delinquent 
children.

Oconee County Schools does not have any Schoolwide Title I schools; all of 
our Title I schools are Targeted Assistance.  Each school participating in Title 
I-A completes a Needs Assessment annually.  Student achievement data is 
reviewed and stakeholders determine academic areas of need and plan for use 
of the following year's Title I-A funds.  During Spring 2019, HSES, CFES, 
DCES, OCPS, OCES, and OCMS each completed Needs Assessments and 
found that while overall the majority of students are meeting or exceeding 
standard in all areas, there are some children in each of their schools who need 
additional support in Reading and/or Mathematics.  Students at these schools 
will be selected using multiple, educationally-related, objective criteria and will 
receive supplemental support from a certified teacher in their academic area(s) 
of need.
 Title I teachers at each school and the Title I Director provide workshops for 
parents on topics including preparing for the Georgia Milestones 
End-of-Grade Assessment, understanding the Georgia Standards of Excellence 
and the school's curriculum, understanding the MAP assessment and how 
results from MAP can help us help your child, understanding the Title I 
program and how it benefits your child, ways parents can monitor their child's 
progress, and how to have a successful parent-teacher conference.  The Title I 
Director consults with principals of Title I schools regularly to determine what 
support may be needed.
Oconee County currently has no residential facilities for neglected or 
delinquent students; therefore, Oconee County Schools does not serve these 
students as an identified disaggregated group.  However, if a facility were to 
open in the district attendance area, students would be identified through the 
referrals of parents, guidance counselors, social workers, the Department of 
Juvenile Justice, the Department of Corrections, or the Department of Human 
Resources.  The goal of Oconee County Schools is to ensure that neglected and 
delinquent children and youth have the opportunity to access and meet the 
Georgia Standards of Excellence and the rigorous state assessments.  Oconee 
County Schools plans to work with neglected and delinquent children and 
youth to ensure a smooth transition and reentry to the local schools.  
Transition services may include counseling and social work services, reentry 
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Title I, Part A – Instructional Programs

Provide a general description of the 
instructional program in the following:
  ●  Title I schoolwide schools;
  ●  Targeted Assistance Schools; and
  ●  schools for children living in local 
institutions for neglected or delinquent 
children.

orientation programs, and the development of dropout prevention programs.
 
 

3 Required Questions 94

Title I, Part C – Migrant Intrastate and Interstate Coordination 

Describe how the district (Direct Funded 
and Consortium) will promote interstate 
and intrastate coordination of services and 
educational continuity through:   ●  the use 
of the Title I, Part C Occupational Survey 
during new student registration and back to 
school registration for all students;
  ●  the timely transfer of pertinent school 
records, including information on health, 
when children move from one school to 
another; and
  ●  how the district will use the Migrant 
Student Information Exchange (MSIX).

As migrant students travel from one school district to another, whether 
interstate or intrastate, Oconee County Schools will notify the GaDOE Migrant 
Education Program as well as the students' new school district in order to 
ensure continuity of services for migrant students and their families.  Oconee 
County Schools will work to ensure that all school records for migrant 
students, including health information, are transferred in a timely manner.  
Within 48 hours of a migrant student being identified in the district, trained 
district staff will utilize MSIX to find any relevant information that will help 
school staff place the child in the appropriate grade level, course(s), and/or 
program(s).  As migrant students depart from the district, trained district staff 
will submit a Move Notification via MSIX to allow the receiving state to find 
the migrant students and continue support and services.  As identified migrant 
students move into the district, trained district staff will use MSIX to notify the 
sending state that the child has arrived in the receiving state and to request 
records.  When receiving a new migrant student, Oconee County Schools will 
request records within three days of the registration of a new student with 
counselor follow-up in three days after the initial request.  The state allows a 
ten day window for schools to send and receive records.  All records are sent 
immediately by the LEA upon request of other school systems.  Student 
identified as homeless may be registered and enrolled without school records.  
The LEA encourages migrant families to formally withdraw students from the 
local school so that they may carry copies of education records to a new 
location.  The LEA works with the GaMEP to coordinate interstate and 
intrastate services as needed for migrant students.  MSIX, the Migrant Student 
Information Exchange, is used by the school system to allow electronic transfer 
of migrant student records.  OCS utilizes the Occupational Survey to 
determine qualification for additional services.
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Title I, Part C – Migrant Supplemental Support Services 

  1.  Describe how the district (Direct Funded 
and Consortium in coordination with ABAC 
MEP staff) will provide academic 
instructional support and outreach 
activities:ul
  2.  to migratory preschool children
  3.  to out-of-school youth and drop-outs/ul
  4.  Describe how the district (Direct Funded 
and Consortium in coordination with ABAC 
MEP staff) will provide outreach activities 
(coordination with other educational 
programs, health services, nutrition 
programs, and social services) to migrant 
families, out-of-school youth, drop-outs and 
preschool children during the regular school 
year and summer.

Oconee County Schools will provide appropriate services to all migrant 
students.  Services for migrant students are developed and planned based upon 
the results of the annual Comprehensive Needs Assessment.  The district will 
participate in the Migrant Consortium during FY20 but will continue to 
ensure that supplemental services are provided, including: academic support 
(at school or at home), school supplies, emergency medical/vision/dental care, 
referral to outside agencies, dropout prevention, and support for 
Drop-Out/Out-of-School Youth and preschool migrant children.  OCS will 
work collaboratively with the MEP consortium to ensure services are provided.  
OSY up to age 21 will be offered the opportunity to re-enroll in school or to 
complete their GED.  Preschool migrant children are provided home visits in 
which a certified teacher or trained SSP provides early literacy support and 
kindergarten readiness support.
The district will work to seamlessly integrate migrant children into the schools 
and provide the necessary access to available resources.  These services include 
applications for the Free and Reduced Lunch program, Medicaid/Peachcare, 
and child care assistance and other benefits through DFACS; groceries, rent, 
and bills through community organizations; and school program referrals (RTI 
and IEPs where indicated).
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IDEA Performance Goals 

Describe how the district will meet the 
following IDEA performance goals:
    ●   IDEA Performance Goal 1: Improve 
graduation rate outcomes for students with 
disabilities;

Oconee County Schools' infrastructure provides opportunities for the special 
education and general education curriculum leaders to work collaboratively. 
The OCS special education department views the learning continuum as a 
K-12 pipeline.
Graduation rates in Oconee County are addressed through a multi-faceted 
combination of activities which strive to not only ensure graduation rates are 
at their highest possible level, but students transition into and out of the public 
school system with both educational and employment goals. At the high school 
level, graduation projections are made for students starting in their freshman 
year; bringing in data based on attendance, behavior, current class grades, 
GPA, and contact logs, the administrative team and LEA Director can identify 
students at-risk for dropping out or not graduating within a 4-year cohort. 
Training in how to input and monitor this data is offered at the teacher level in 
both high schools and facilitates ongoing conversations between grade levels, 
subject areas, and district wide administrators.
From this data, in-school interventions are delivered through additional 
instructional time akin to a remediation period (Warrior Period and Titan 
Time at the respective high schools) for 25 minutes per day, working in 
conjunction with free after school tutoring offered every Tuesday and 
Thursday for 1.5 hours. To further remove student inability of utilizing these 
services, homeroom teachers monitor grades and make recommendations for 
remediation and tutoring on a 2-week basis, also allowing adequate time for 
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IDEA Performance Goals 

Describe how the district will meet the 
following IDEA performance goals:
    ●   IDEA Performance Goal 1: Improve 
graduation rate outcomes for students with 
disabilities;

students to sign up for free transportation home after tutoring ends at 5:00pm. 
PL for teachers is offered yearlong to aid in identification and intervention of 
both students in one's homeroom and in their classroom.
Beyond immediate intervention for students through the aforementioned 
methods, students' schedules reflect interventions and supports which aide in 
their progress towards graduation. Beyond offering a variety of classroom 
environments for students outside the general curriculum such (MOID, SID, 
PID), the county offers courses to remediate fundamental gaps in areas related 
to ELA and Mathematics through courses such as Foundations of Mathematics 
and Basic Reading and Writing, both geared towards preparing students for 
the rigors of 9th Grade Literature and Algebra 1, respectively. To aid those 
students with processing deficits or more generalized need for additional time 
or one-on-one teaching, the county offers courses such as Study Skills 
(meeting everyday or every other day, both as a yearlong and semester long 
course) where students can stay up to date on their daily work, get additional 
teaching from a certified teacher in a specific content area, or work on their 
transition goals outlined in their IEP. Teachers, to best succeed in these 
courses, are offered gifted, reading, and ESOL certification every other year for 
no cost from the county. In the event a student does not succeed with these 
supports, the school offers online classes for students needing a more 
non-traditional educational plan, as well as course recovery (allowing students 
with a final grade between 60-69 to earn a 70 without repeating the class) and 
credit recovery (offered over the summer for students with a final grade below 
a 60).Online education programs have been used during the after school 
setting to allow students to recover credits. These sessions are available 
Monday through Thursday during the spring semester.
Additionally, the district has worked closely with local transition agencies such 
as Vocational Rehabilitation, Goodwill, and High School High Tech to provide 
a number of services to our growing student demand, such as job readiness 
training after school on a weekly basis, college and work site visits to 
encourage student enrollment in technical colleges and/or job training for 
immediate entry into the workforce, and work study through programs such as 
the YES (Youth Employment Service) to give students more opportunity to 
have a strong foundation on which to test their transition out of the high 
school.  Oconee County views graduation as a process not event that happens 
once.
 
Post-secondary activities are monitored by the special education through the 
post-secondary outcome data collected on students at each high school and 
GVRA caseload data.

Professional learning is strategically planned with all departments to support 
SWDs in the least restrictive environment. The departments combine funds 
for learning opportunities for all students. Resources and monitoring 
procedures in place to support and increase in the SWD graduation rate and to 
decrease the drop rate: The Assessment of Functional Living Skills (basic living 
skills, home skills, community participation skills), online courses, Read and 
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IDEA Performance Goals 

Describe how the district will meet the 
following IDEA performance goals:
    ●   IDEA Performance Goal 1: Improve 
graduation rate outcomes for students with 
disabilities;

Math 180, IXL, LLI, Wilson and Fundation Reading , Lucy Calkins, Daily 
5,HMS Collections program, ABC's data review, FBA/BIP training and data 
collection, PBIS, ASPIRE, assistive technology, and basic reading and writing 
and foundations of math at the high school. 

Describe how the district will meet the 
following IDEA performance goals:
    ●  IDEA Performance Goal 2: Improve 
services for young children (3-5) with 
disabilities;

Oconee County Schools (OCS) improves services for young children aged 3-5 
by offering developmental screenings monthly, interventions to 
parents/preschools/daycares, developmental and speech-language evaluations 
as well as the full continuum of special education services including: consult, 
collaborative instruction, co-taught and separate class settings to serve 
students who are eligible for special education. In addition, speech/language 
therapy, hearing impaired services, occupational therapy services, physical 
therapy services and vision impaired services are available.  Support from OCS 
behavior specialists and ABA therapy techniques are also used as warranted.
 
Monthly developmental, speech-language and hearing/vision screenings are 
scheduled and open to all 3-4 olds in Oconee County. Children are screening 
using the Batelle Developmental Screening and the Preschool-Language 
Scale-5 screening test. Screenings are advertised on OCS website as well as at 
all elementary schools, daycares/preschools and multiple public places in 
Oconee County.
Universal speech-language screenings are offered for all lottery funded prek 
students in Oconee County at prek centers each year.
 
Interventions and progress monitoring tools are provided for all students 
identified as having weaknesses at screenings in the area of weakness.
 
Students who do not respond to interventions are evaluated by Preschool 
Team to determine eligibility for special education services.
Once found eligible, students are served in their LRE. (see below for specific 
details)
Our preschool curriculum is aligned to GELDS standards and is individualized 
to meet students' identified weaknesses in students' LRE. In addition to 
adhering to the GELDS and IEP objectives, OCS preschool program utilizes 
"Read it Once Again", "Handwriting Without Tears", and "TV Teacher 
Alphabet Beats" in the curriculum to teach students with special needs.
Transition meetings are held for students who are transitioning from BCW 
and for students who are transitioning to kindergarten. OCS holds BCW 
transitions on a monthly basis with BCW service coordinator, parent and 
preschool lead.
 
Progress in the preschool program is monitored based on progress on IEP 
goals and objectives (which is identified through weekly data collection tools) 

3 Required Questions 97



DISTRICT IMPROVEMENT PLAN

IDEA Performance Goals 

Describe how the district will meet the 
following IDEA performance goals:
    ●  IDEA Performance Goal 2: Improve 
services for young children (3-5) with 
disabilities;

as well as progress on the GELD standards.
 
Special Education staff attend professional learning in special education 
policies and procedures, GELDS standards, special education instruction and 
other specialized topics. This year staff attended trainings in "Teaching 
Children with Autism".  In addition, preschool special education staff meet 
monthly to analyze data, plan/schedule evaluations and eligibility meetings.
Special education preschool team also collaborates with daycare directors in 
county to aid in childfind, appropriate referrals and providing interventions in 
preschools. Specific training was focused on interventions for children with 
challenging behaviors.
Special education director monitors compliance of program by ensuring 
timelines are met. In addition, director meets with preschool team quarterly to 
review caseloads and student progress which is derived from data collection.

Community based Speech-Language services-Children eligible for 
speech-language services who attend daycare/preschool full-time in Oconee 
County are served in their daycare/preschool facility according to their IEP.
Children who are eligible for speech-language services who are not in 
preschool/daycare or who are in private half-day preschool, are transported by 
their parents to an SLP housed at OCS.
 
Children who are eligible for speech-language services and who attend lottery 
funded prek in Oconee County are served in their lottery prek facility(in their 
LRE) by the SLP.

Preschool services are monitored closely by OCS Special Education Director 
by: monthly meetings with staff, timelines compliance charts, monitoring of 
class lists and caseloads in the LRE, teacher observations, interviews with 
preschool staff and analysis and submission of student outcome data.
 
Staff designated to support preschool population includes: three full-time 
preschool special education teachers, 1 half-time special education teacher, 2 
Speech-Language Pathologist, Behavior Support Staff, therapist from NEGA 
RESA and three paraprofessionals.
 
 OCS preschool provides professional learning to district staff and with 
collaboration with the following outside agencies: BCW, other counties in 
RESA district (Madison and Barrow, specifically), lottery prek centers and 
private therapists (OT, PT, ST and Behavior Therapist) serving our students. 
OCS preschool meets with BCW service coordinator on a monthly basis to 
discuss transition.  In addition, BCW service coordinator and preschool lead 
converse at least bi-weekly to discuss student transition.
OCS preschool team collaborates monthly and on an as needed basis with 
PREK directors at Downs PreK, OPA 1, OPA 2, Appletree Prep, and GA 
Academy of Learning to provide information on making appropriate referrals 
and interventions for students who are demonstrating weakness.

3 Required Questions 98



DISTRICT IMPROVEMENT PLAN

IDEA Performance Goals 

Describe how the district will meet the 
following IDEA performance goals:
    ●  IDEA Performance Goal 2: Improve 
services for young children (3-5) with 
disabilities;

OCS' Behavior Support Specialist provided professional learning and support 
to prek teacher and director at Oconee Preschool Academy.
 
Preschool Team collaborated with others preschool teams in RESA district on 
a bi-monthly basis to discuss interventions and preschool instruction in the 
LEA.
Special Education director offered training in the GELDS to preschool team. In 
addition, training in "Teaching Students with Autism" was offered as well on 
August 30-31st.
Parent trainings are offered by OCS by parent mentor to discuss topics ranging 
from behavior to applying for waivers. Trainings are offered in the evenings 
and are advertised throughout the community and with email blasts to parents.
OCS will continue to identify children with delays in: cognition, 
social-emotional, adaptive skills, motors skills or communication. Students 
identified as being eligible for special education via state guidelines will be 
served in their least restrictive environment with the goal of being helping each 
student make gains in all areas of development.
Preschool services are monitored closely by OCS Special Education Director 
by: monthly meetings with staff, timelines compliance charts, monitoring of 
class lists and caseloads in the LRE, teacher observations, interviews with 
preschool staff and analysis and submission of student outcome data. Teachers 
or therapist who demonstrate area of weakness are identified by Special 
Education Director and or offered professional learning support to assist in 
area of concern.

Describe how the district will meet the 
following IDEA performance goals: 
    ●  IDEA Performance Goal 3: Improve the 
provision of a free and appropriate public 
education to students with disabilities;

 New teachers to Oconee County are trained in the use of GOIEP through a 
state trainer. IEP compliance and eligibility procedures are taught by district 
personal and supported through school department chairs. Each school utilizes 
the LRE state guidance providing a continuum of services to all students. LRE 
is ensured through the IEP committee decision process. IEP accommodations 
and modifications are shared with teachers who are working with Students 
with Disabilities through SLDS/GOIEP and/or are also given printed copies of 
student support pages. A Special Education handbook is provided for all 
special education teachers to understand and have a reference for Oconee 
County procedures and practices.The Special Education Director monitors all 
caseloads to ensure compliance with all regulations. The Special Education 
Director also visits all special education settings and classrooms to ensure all 
students are educated in appropriate settings.  Teachers keep a google sheet of 
separate class students in their class. The district office monitors the class size 
and eligibilities for those students.  Teachers notify the Special Education 
Administrative Assistant when new students enroll and when students need to 
be exited from GO- IEP due to withdrawing from the school district. 
Professional Learning is provided in the district in numerous ways. Monthly 
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IDEA Performance Goals 

Describe how the district will meet the 
following IDEA performance goals: 
    ●  IDEA Performance Goal 3: Improve the 
provision of a free and appropriate public 
education to students with disabilities;

district special education meetings are provided from the Special Education 
Director to the special education department chairs from each school 
information is disseminated during those meetings. The Special Education 
Department chairs from each school then relay that information to the special 
education teachers at the school level. The Special Education Director meets 
with the Speech and Language Pathologists and Special Education Support 
Team once a month to ensure that all SWD students are provided FAPE. The 
Special Education Director attends monthly meetings with administrators 
from each school in the county providing them with continuous professional 
learning to ensure that all SWD students are being provided FAPE. The Special 
Education Director meets with a parent advisory board once a quarter to 
provide information to parents for their input in the development and 
monitoring of the provisions of FAPE in Oconee County Schools.
One of the most significant requirements of the IDEA is that students with 
disabilities be educated in the least restrictive environment (LRE) to the 
maximum extent appropriate. When the IEP team has reviewed the student's 
progress (present levels of academic achievement and functional 
performance); decided on the goals and, in some cases, objectives for the next 
year; and developed a transition plan when needed; the team then considers 
the kinds of supports and services the student will need in order to meet the 
goals and the setting in which the services will be provided (Georgia Rule 
160-4-7-.07). The IEP team always begins by considering how the goals can be 
met in the general education classroom. The team should determine the 
education services, related services, supplementary aids and services, and 
assistive technology that are necessary for the student to stay in general 
education, continue to have access to the Georgia Standards of Excellence, and 
meet the goals in the IEP. Examples might include use of an assistive 
technology device, a behavior intervention plan, support from a 
paraprofessional or sign language interpreter, or changes in the physical 
environment such as use of positioning devices for a student with an 
orthopedic impairment. The IEP team determines the student's needs, services, 
supports, and/or accommodations that are required to make progress in 
general education settings.
The IEP team may consider placing the student outside of general education 
settings only when the IEP team has evidence that even with the use of 
supplemental aids and services, education in general education settings will 
not be successful. If the student is placed in a setting other than general 
education settings for a portion of the school day, high expectations for 
achievement in the Georgia Standards of Excellence and a plan for moving 
back into less restrictive settings should continue to be in place. 
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IDEA Performance Goals 

Describe how the district will meet the 
following IDEA performance goals:
    ●   IDEA Performance Goal 4: Improve 
compliance with state and federal laws and 
regulations.

The Special Education Director provides sustained professional learning 
activities on the written procedures throughout the school year at monthly 
department chair meetings. Special education teachers are required to 
complete annual checklist on IEP compliance. Speech pathologists meet 
monthly to review compliance, testing procedures and assessments, and RTI 
involvement. School psychologists keep a google doc of referrals, 
consultations, initial evaluations and reevaluations as well as GO-IEP 
dashboard.  The Special Education district manual and procedures are located 
on the Learning Management System platform for all staff to easily access. Our 
procedural manual is reviewed yearly by department chairs and updates are 
made as needed throughout the year.  To ensure that policies, procedures, and 
educational programming, and compliance targets are upheld, the special 
education director mets monthly with school psychologists, principals, and 
assistant principals.  Specialized training is provided throughout the school 
year to all special education staff members. Training topics include; LRE, 
technical assistance for transition compliance, best practices in developing 
compliant IEP, effective data digs to increase student outcomes, LRP 
publication – The Special Education resource guide, and evidence practice 
practices. Teachers are required to complete a Compliance Checklist at the end 
of each school year.  New teachers to the district are provided face to face 
training on IEP compliance and GO-IEP by a district personnel. New teachers 
to the district also receive support from school assigned mentors as well as the 
special education department chair.   All teachers are also encouraged to watch 
the Best Practices in Developing Compliant IEP – Modules 1-5 on the special 
education iTs Learning Page.
 
PL: Read/study Module 1 and 2  Best Practices in Developing Compliant IEPs
Monitored: -Written test on the material and face to face discussion them 
together. 
 
PL:  Read/study Module 3, 4  Developing Meaning and Compliant IEPS and 
Re-evaluation Meetings and Transition Planning
Monitored: Written test on the material and face to face discussion them 
together. 
 
PL: Read/study  Module 5.  Special Considerations - Extended School Year 
Placement Decisions
Monitored:  Written test on the material and face to face discussion them 
together. 
 
Sustained supervision and monitoring of compliant practices is provided by 
the department chairs, the district compliance person, and the Special 
Education Director. Individual Educational Plans (IEPS) are randomly 
reviewed by the department chair and the district compliance person. Teachers 
who have Individual Educational Plans (IEPS) found to be out of compliance 
are provided guidance and technical assistance by the school level department 
chair, the district compliance person and/or the Special Educator Director.  
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IDEA Performance Goals 

Describe how the district will meet the 
following IDEA performance goals:
    ●   IDEA Performance Goal 4: Improve 
compliance with state and federal laws and 
regulations.

The Special Education Director meets regularly with lead Pre-k SLP who helps 
to facilitate all Babies Can't Wait referrals.  The District RTI committee 
members (Special Education Director is on this district committee) work 
closely with the school level RTI coordinators and the School Psychologist to 
monitor the RTI and RTI process. School Psychologist attend tier 3 meetings 
and work with the school's RTI coordinator to examine Student Educational 
Plans (SEPs) for proof of research-based interventions and evidence of fidelity 
with all measures. Student Educational Plans (SEPs) are randomly selected 
each month and reviewed for compliance procedures.  Schools found to be out 
of compliance are provided guidance and technical assistance by the School 
Psychologist. At the district level, the director of special education, and lead 
teachers, monitor the dashboard for IEP compliance, give technical assistance, 
and support teachers at each school in IEP compliance. 
The Special Education Director provides the IDEA legal updates and a review 
of policy and procedures to all school level administrators at their monthly 
meetings.  The special education director sets scheduled meetings throughout 
the year with school administrators and special education department chairs to 
review student schedules, resources, data trends and next steps. 
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Title IV, Part A – Activities and Programming

Describe continuing and/or new activities 
and programming, including objectives and 
intended outcomes, planned for supporting:  
●  well-rounded educational opportunities 
for all students, if applicable
  ●  safe and healthy students, if applicable.
  ●  the effective use of technology, if 
applicable.

OCS plans to transfer 100% of Title IV-A funds to Title II-A to support the 
identified professional learning priorities from the Title II-A needs assessment. 
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Title IV, Part A – Ongoing Consultation and Progress Monitoring

Describe how and when the LEA will engage 
in on-going consultations with original 
stakeholders as well as any newly formed 
collaborations with entities that possess a 
demonstrated record of success regarding 
the progress monitoring of activities and 

OCS plans to transfer 100% of Title IV-A funds to Title II-A to support the 
identified professional learning priorities from the Title II-A needs assessment. 
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Title IV, Part A – Ongoing Consultation and Progress Monitoring

Describe how and when the LEA will engage 
in on-going consultations with original 
stakeholders as well as any newly formed 
collaborations with entities that possess a 
demonstrated record of success regarding 
the progress monitoring of activities and 
programming.

OCS plans to transfer 100% of Title IV-A funds to Title II-A to support the 
identified professional learning priorities from the Title II-A needs assessment. 

3 Required Questions 103

Reducing Equity Gaps: Reflect on the previous year’s LEA Equity Action Plan

Was the LEA Equity Action Plan effective in 
reducing the equity gap selected for the year?  
●  Intervention Effective – Equity Gap 
Eliminated
  ●  Intervention Effective – Maintain 
Activities/Strategies
  ●  Intervention Effective – Adjust 
Activities/Strategies
  ●  Intervention Not Effective – Adjust 
Activities/Strategies
  ●  Intervention Not Effective – Abandon 
Activities/Strategies

Intervention Effective – Maintain Activities/Strategies
 

Provide a brief description of LEA’s success 
in implementation of FY19 LEA Equity 
Action Plan and effectiveness/ineffectiveness 
in addressing the selected equity gap.

Oconee County Schools recognizes the importance of pathway completion for 
students success in the future, particularly for subgroups that may be 
struggling.  The district has implemented multiple steps to begin addressing 
pathway completion in the high school.  The activities and strategies included 
providing information and training for counselors and teachers.  In addition, 
students were introduced to post-secondary options through information 
sessions and college visits.  Parents received information at parent information 
sessions offered at the middle and high schools which outlined all components 
and opportunities associated with pathways.  The work completed did show 
gains with the number of students completing a pathway which indicates the 
strategies should be maintained and possibly increased in order to provide a 
consistent stream of information and communication on the importance of 
pathway completion.  Data will continue to be monitored to target the 
economically disadvantaged population with additional support provided 
when necessary to strengthen pathway completion.
Pathway Completers: 
2018-2019: 90.6%
2019-2020: 91%
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Reducing Equity Gaps: Reflect on the previous year’s LEA Equity Action Plan

Provide a brief description of LEA’s success 
in implementation of FY19 LEA Equity 
Action Plan and effectiveness/ineffectiveness 
in addressing the selected equity gap.

Oconee County Schools continues to recognize the importance of a teacher's 
presence in the classroom to support all students and more specifically 
students in the various subgroups.  Continued efforts focused on reviewing the 
school climate ratings, PBIS data review, and embedded professional learning 
have proven to be beneficial for most of the target population based on the 
data review.  All schools with the exception of two scored 5 stars on the school 
climate rating and the other two scored 4 stars.  Subgroups which need 
additional support include SWD in the elementary and middle schools, EL in 
the elementary and high schools, ED in the middle schools, and black in the 
high schools.  School discipline data supports a reduction in incident over the 
past three years in all areas except of SWD.  OCS reduced the teachers days 
absent for sick leave from 84.5% to 65% this year; however, the teacher days 
absent for staff development increased.  The strategies needed to address the 
teacher attendance equity gap will be continued during the 2019-20 school 
year.
 Teacher Attendance
FY18
Total teacher days absent: 4,197.25
Sick Leave: 84.5%
Staff Development: 13.1%
Vacation: 0%
Other: 2.4%
 
FY19     Total teacher days absent: 4,535
Sick Leave: 65%
Staff Development: 33%
Vacation: 0%
Other: 2%
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